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Constructing the Northern Sea (Hokuyo): Rhetoric of
Fishery Problems in Japan of the 1920s and 1930s.

KAMINAGA Eisuke *

Summary

What is the Northern Sea (Hokuyo in Japanese) for the Japanese people? The question
is how the Japanese people had narrated the Northern Sea fishery. We make an analysis of
the rhetorical idioms in discourses on the Northern Sea fishery, making use of the articles in
several Japanese fishery journals and Japanese fishery cooperatives history on the Northern
Sea fishery from the late 1920s to the early 1930s as the source texts.

We classify rhetorical idioms into two: rhetorical idioms for “justification” and rhetorical
idioms for “accusation.” Idioms for justification connote a responsibility for the contemporary
Japanese towards the past Japanese, claiming legitimacy in history, whereas idioms for
accusation imply the existence of a special nation-to-nation relationship. The idioms soon
spread as linguistic resources by political campaigns for defense of “the Northern Sea fishery”
in the early 1930s.

We study the structure of the Northern Sea fishery narrative. Narratives on the 1930s’
Northern Sea fishery share the same plot-development with narratives on the Northern Sea
fishery prior to 1905. We regard this development as the structure, specific to the Northern

Sea fishery Narrative.

Key words: Japanese history, Narrative studies, Russo-Japanese relations, 1920s and 1930s,

Japanese fishery

1. Introduction
1. 1. Motivation

What is the Northern Sea (Hokuyo in Japanese) for Japanese people' ? Which area of the
sea do Japanese people call the Northern Sea?

Japanese people usually call the sea “Hokuyo." The “Hokuyo™ is a very popular term
among the Japanese people. The term “Hokuyo™ literally means Northern (Hoku in Japanese)
Sea (Y0) in general (henceforth, “the Northern Sea” means this “Hokuyo™ ).

However, we find it extremely difficult to answer this question: What is the Northern
Sea in detail? Some people will probably answer: ‘It lies to the north of Japan, isn't it?”
Others would probably opine something similar. “Right from the beginning, there was no

accurate definition.” On the other hand, some experts on the Northern Sea fishery will answer
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definitely, defining the range of the Northern Sea fishery during a certain period®

The experts are probably right, but their answers are merely definitions of the Northern
Sea fishery during a certain period. It is the general definition of the Northern Sea (or the
Northern Sea fishery) that we bring into question. Generally, the Japanese people have shared
and continue to share a certain understanding of the Northern Sea. We wish to know about
this general understanding. What is the Northern Sea in general?

Some experts on the Northern Sea fishery themselves admit that they have difficulties
in answering this question®. They can only supply a temporary definition of the Northern
Sea fishery pertaining to a certain period. There are no comprehensive answers. It was no
different in the past. It is only in the late 1920s that we first find this term in Journals on
Fishery. Even in those days, some experts had difficulties in answering this question and there
were no comprehensive answers.

In short, the Japanese people have shared from the 1920s and continue to share a certain
understanding of the Northern Sea. We wish to know about this understanding. Certainly,
people in general have a common understanding of the Northern Sea, but the contents of
this understanding appear to be extremely difficult to answer”. In reality, there have been no
comprehensive answers.

We may highlight some definite assumptions on the Northern Sea. The first assumption
is that Japanese people have always referred to the Northern Sea in relation to the Northern
Sea fishery. In reality, we have found very few examples of how Japanese people used the
term “the Northern Sea” out of context concerning fishery’ . Therefore, we will ask not about
the Northern Sea, but about the Northern Sea fishery below. The second assumption is that
the term “the Northern Sea” (or the Northern Sea fishery) was rarely used before the 1920s.
This term was popular with the Japanese before the 1920s in such a manner and meaning as
is accepted nowadays. We must therefore conclude that the general use of this term began in

the late 1920s and early 1930s based on the research conducted on several fishery journals.

1. 2. How to Approach

Hereupon, it is necessary to redefine the way of questioning in order to approach
the question effectively. We begin by asking how the Japanese people acquired a certain
common understanding on the Northern Sea fishery. In addition, we ask what the common
understanding is. In other words, the question is, how had the Japanese people narrated the
Northern Sea fishery. It is impossible that the Japanese people share an understanding on the
Northern Sea fishery without prior exchanges of their own views".

We will raise an interesting issue regarding the definition of the Northern Sea. Generally
speaking, events related to the Japanese Southern Sakhalin fishery of the 1930s’ are not
regarded as part of the Northern Sea fishery history, but surprisingly events related to the
late 19th centuries Japanese Sakhalin fishery are”. Where do the differences lie? On what do
we base our choice for the History of the Northern Sea fishery?

To answer these questions helps us approach the general understanding on the Northern
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Sea fishery. As stated above, the Northern Sea fishery as a term had not appeared prior to the
1920s. Therefore, we assume that the history of the Northern Sea fishery as a concept did not
exist prior to the 1920s, either. We will approach the process of constructing the history of the
Northern Sea fishery by analyzing the first discourses of the late 1920s and the early 1930s
concerning the history of the Northern Sea fishery.

There were many articles in the fishery journals regarding Japanese fishery in the Soviet
Far East waters in the late 1920s prior to which the Northern Sea fishery as a term hardly
appeared in them. Most of these articles pointed out that Japanese fishery in the Soviet Far
East waters faced a crisis and encouraged persons involved to take effective measures. The
Northern Sea fishery as a term had appeared in these heated debates®.

In the present research, considering these circumstances, we will use as source texts the
articles of several Japanese fishery journals and Japanese fishery cooperatives history on the
Northern Sea fishery’. Both of them were published between the late 1920s to the 1930s.

We will make an analysis of the rhetorical idioms in discourses regarding the Northern
Sea fishery in order to answer the above questions. We take the view that people use
rhetorical idioms as linguistic resources for persuasion'’. From this point of view, the present
research attempts to make a detailed analysis of the meaning-construction process regarding

the Northern Sea fishery.

2. Rhetorical Idioms in Fishery Journals

In this section, we will make an analysis of the rhetorical idioms on the Northern Sea
fishery in several articles of the Japanese fishery journals from the late 1920s to the early
1930s. As mentioned before, the present research focuses on an analysis of the rhetorical
idioms, which Japanese people utilize as linguistic resources for persuasion. We will show
you how the rhetorical idioms used in these articles had motivated an understanding on the

Northern Sea fishery.

2. 1. Rhetoric for Justification

We classify the rhetorical idioms into two: rhetorical idioms for ‘justification’ and
rhetorical idioms for ‘accusation.” Let us first refer to the rhetoric for justifying the Northern
Sea fishery. We further divide these rhetorical idioms for ‘justification’ into two groups:
idioms claiming legitimacy in history and idioms emphasizing contribution to the present-day
world, namely the 1930s" world.

Most of the articles of the fishery journals concerning the Northern Sea fishery contain
several idioms justifying the Northern Sea fishery. Most of the writers of these articles
unanimously insisted upon the defense of the Northern Sea fishery, in particular claiming
legitimacy in history.

These writers claimed it using various rhetorical idioms. According to one writer, the
Northern Sea fishery owed its origin to “concessions acquired as a result of the victory in

1905 of the Russo-Japanese War'.” On the other hand, another writer derived its origin from
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“a compensation for Sakhalin in 1875 of the Treaty of Saint Petersburg'>’ Another writer
regretted that the national seclusion from the 17th century had prevented exploitation of
the Northern Sea® while another admired great achievement as a fruit of Japanese fishery’s
labors after 1905". Some writers definitely asserted that the Japanese, as a maritime nation
were doomed to dominate the Northern Sea®. In addition, their claims were full of those
idioms and similar to each other.

Almost all of the writers claimed legitimacy in history and eventually warned against
the loss of concessions. It is of significance that these rhetorical idioms relatively stressed not
on their benefit, but on the responsibility to their ancestors'. It is certain that most of these
articles did not neglect the benefit, but they primarily underlined the responsibility of the
present Japanese towards the past Japanese.

Compared to the rhetorical idioms that claim the legitimacy in history, we have found
some idioms; albeit less that emphasize contributions to the present-day world. We classify
these idioms into three categories: contributing to the Japanese society, to the whole world
and surprisingly, to the Soviet people.

We have frequently found several idioms stressing on contributions to the Japanese
society. For example, the Northern Sea fishery contributed towards the meeting of the
international trade", creating employment'®, resolving food and population problems®,
enforcing the national power® and so forth.

We have come across a few idioms that emphasize contributions to the whole world or to
the Soviet people. Ethnocentric arrogance characterized these rhetorical idioms, asserting that
the Japanese had pioneered the Northern Sea and contributed to not only the regional Russian
and Native population’s welfare”, but to all the human beings’ welfare®.

Idioms claiming the legitimacy in history constitute the majority of rhetoric for
justification, which we have found in several of the fishery journals. It is certain that writers
at least, preferred these idioms as a resource for persuasion. The writers satisfy readers of the
legitimacy in history, referring to a historical sequence of events that progress from the past

to the present.

2. 2. Rhetoric for Accusation

Let us now turn to the rhetorical idioms for ‘accusation. There are varieties of anti-
Soviet idioms for accusing the Soviet authorities’ injustice in the articles of the fishery
journals. We have found that the other type of idioms, chronicling the slump of the early 1930s
Northern Sea fishery on grounds like the Great Depression or the suspension of exportation to
China® However, the idioms that accuse the Soviet injustices are in greater magnitude than
the other idioms.

We divide these idioms for ‘accusation’ into three groups. The first group typifies
accusations of the unnecessary procedures of the Soviet authorities regarding Japanese
inshore salmon fishery in Kamchatka. The second group refers to the issue of Japanese crab

fishery close to the Soviet waters. The third group includes some idioms on the rest of the
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issues, for instance, accusations on the Soviet “dumping exportation®.”

There are varieties of idioms that blame the unnecessary procedure of the Soviet
authorities. We can select some reasons for the accusations in articles of the journals: a
rise of rent for fisheries®, additional taxes® , an unreasonable exchange rate”, several rigid
restrictions®, unjust bids on fisheries®. In spite of these various reasons, rhetorical idioms for
‘accusation’ are not numerous. Most of the writers unanimously blamed the Soviet authorities
for “violating the Treaty of Portsmouth® or “negligence of international obligation®.”

With regard to the issues on Japanese crab fishery, we have frequently discovered self-
centered views. Writers sometimes have termed the actions of the Soviet Border Guards or
Soviet crab-fishing boats as piracy” while remaining silent on the issue of many Japanese
crab-poachers in the Soviet waters.

The point is that these idioms for ‘accusation’ invariably lay stress on the Soviet violation
of international treaties or negligence of an international obligation. They denounce the Soviet
authorities from an “international” point of view, though, to be accurate, its point of view is
merely “bilateral.”

This “international” point of view easily enables both the salmon and crab fishery to
accuse the Soviets in the same way as if people involved in both the fisheries ensured a
monolithic unity. In reality, the Japanese salmon fishery in Soviet waters and the Japanese
crab fishery close to Soviet waters hardly shared any interests in the late 1920s. The former
was inshore fishery, far from the latter fishing mainly on the high seas. As previously
mentioned, the hottest topic in the salmon fishery was the accusation of Soviet authorities’
unnecessary procedure; on the other hand, the hottest topic in crab fishery referred to the
Soviet border guards.

In a case such as this, “an international point of view” assumes that Japan had a lot of
trouble with the Soviets. It is not that the fishery industry, but Japan itself that had trouble® .
This idiom, “an international point of view,” demands readers to consider this situation as
literally a nation-to-nation relationship. These idioms also effectively stress that the Soviets are
blamed: “they are blamed universally,” so to speak.

We have found it easy to select idioms connoting the “Soviet's intrigue” against Japanese
fishery; for example, “Russia’s ambition,” “Superficial attitudes” and so on™. At the same time,
we have often found articles that insist on the ultimate solution of problems®. What do these
rhetorical idioms mean?

A sentence in a journal: “these problems are merely a trifle®® implies the answer.
According to the writer of the article, “troubles are derived from historical relationship
between two nations.” Hereupon readers are demanded to imagine a definite sequence of
historical events, which may be termed, a narrative.

Just recall from the above that idioms claiming legitimacy in history frequently underlined
a responsibility towards the past Japanese. Idioms claiming legitimacy and idioms connoting
the “Soviet's intrigue” bring about the same effect in respect that these idioms are used, while

referring to an aspect of historical significance.
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We must conclude that the idioms connoting a particular sequential pattern of historical
events, from a national (-centered) point of view were popularly used in articles concerning the
Northern Sea fishery of the late 1920s and the early 1930s.

2. 3. Linguistic Resources for Political Campaign

It is not too much to say that these rhetorical idioms led readers to an understanding of
discourses on the Northern Sea fishery in a definite manner. Idioms for justification connote a
responsibility for the contemporary Japanese towards the past Japanese, claiming legitimacy
in history, whereas idioms for accusation imply the existence of a special nation-to-nation
relationship.

The idioms that had been accumulated through debates over “the crisis of Japanese
fishery in Soviet waters”™” in fishery journals were soon applied as linguistic resources by
political campaigns for defense of “the Northern Sea fishery” in the early 1930s. In addition,
this appliance was a mutual process, that is, people often used idioms produced through the
campaigns in the journals®,

Idioms concerning the Northern Sea fishery were repeatedly and collectively
reconstructed through the campaign. In our view, as a result, a certain pattern of narrating “the
Northern Sea fishery” was formed in the process. That is merely a hypothesis, but we have
certainly found a definite pattern of narrating the Northern Sea fishery in the late 1930s. We

will enter into particulars of the situation below.

3. Constructing the Northern Sea Narrative

In this section, we will dwell on the structure of the Northern Sea fishery narrative. We
will pay attention mainly to histories of some fishery cooperatives® and booklets of the political
campaigns concerning the Northern Sea fishery”. As mentioned earlier, we find it difficult to
select examples of how Japanese people used the concept ‘the Northern Sea fishery” prior
to the 1920s. We also have difficulty in finding any discourses described as the history of the
Northern Sea fishery prior to the 1920s.

3. 1. The First Historical Narrative on the Northern Sea Fishery

In the early 1930s, some fishery cooperatives involved in the Northern Sea fishery had
reorganized and consolidated themselves. In addition, they had compiled and published their
own histories over the past years. They regarded their own histories as an indivisible part
of the Northern Sea fishery History. We will examine the structure of this Northern Sea
Narrative through an analysis of the rhetorical idioms used in their histories, which is the first
historical narrative of the Northern Sea fishery.

Here we come across the issue of the definition of the Northern Sea fishery again. In
histories published in the 1930s, the authors considered events in the late 19th century
southern Sakhalin fishery as an integral part of the Northern Sea fishery history. At the same
time, many of the articles in the fishery journals in the late 1920s and the early 1930s had not
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regarded contemporary fishery in this region as part of the Northern Sea fishery”. Why were
there variations for these fisheries in the same region? What is it that makes the difference
between the Sakhalin fishery of 1890s and that of 1930s? Does it matter that Sakhalin in the
1930s was Japanese territory? We will answer these questions in this section.

To conclude in advance, it is the same plot-development of a historical narrative that both
the late 19th century Sakhalin Japanese fishery and one on the 1920-30s’ Northern Sea fishery
share. We take a view that this structure is common to both and features the narratives
themselves. Both had also adopted very similar and common rhetorical idioms. We will give a

circumstantial explanation of the reasoning below.

3. 2. Rhetoric and Plot in Common

We begin with an analysis of the rhetorical idioms. We quote several characteristic
idioms from histories composed by the fishery cooperatives. The 1930s’ authors presented a
very passionate description of Japanese fishery in the late 19th century Sakhalin. They had
fiercely accused the Russian Imperial authorities of their roughness or cunning, while they
greatly admired the Japanese fisherpersons bravery under the oppression of the Russian
authorities’ *

Idioms like insolence (Qbo™ in Japanese) and oppression (Appaku™ or Boatsu®™) frequently
highlights the Russian authorities’ attitudes and typifies the authors preference. The
Japanese word “bo” common to both idioms means roughness. As a result, these idioms give
impressions of the Russian authorities’ “roughness,” which is also accented by highlighting
the unexpectedness of the Russian authorities’ administrative measures'. On the other hand,
several idioms meaning solidarity and bond (Kessoku' or Danketsu®) repeatedly emphasize the
solidarity of Japanese fisherpersons in Sakhalin.

Texts on the 1930s’ Northern Sea fishery described as a part of the cooperatives’
histories are filled with many and diverse idioms featuring the Soviet authorities’ “roughness”
or “cunning.” The Soviet authorities’ “roughness” is characterized by the idioms like
oppression (Appaku’®) and unreasonableness (Borei™) whereas “cunning” is emphasized by
idioms like craft (Kansaku™) and so forth.

Authors of the cooperatives’ histories had constructed meanings of their own discourses
on the 1930’'s Northern Sea fishery with help of these idioms. Consequently, we are impressed
as if there were no differences in appearance between the narratives on the late 19th century
Sakhalin and narratives on the 1930s’ Northern Sea fishery for all the great temporal changes
in political and economic conditions of fishery.

The authors additionally lay stress on consistency in the Russian (and Soviet) authorities’
attitudes™. Hereupon we might assimilate the plot-building process, for consistency implies
sequential occurrence of historical events with meaning-construction. We will also look to this
plot-building process.

Let us first summarize the histories on Japanese fishery in the late 19th century Sakhalin.

“Once upon a time inshore fishery in Sakhalin,” the author says, “had been exploited by
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brave Japanese fisherpersons™. After the Russian Empire had occupied the island, Russian
authorities had continuously oppressed Japanese fishery. However, the skillful Japanese
fisherpersons did not abandon their fishery enterprises and in spite of difficulties expanded
their business®. They finally acquired the Japanese government's strong support, uniting each
other and appealed to public opinion for help®.”

Secondly, we will abstract the histories on the 1930s’ Northern Sea fishery. “Once
upon a time the Northern fishery,” the author says, “had been exploited by brave Japanese
fisherpersons. The fishery conflict between two empires over the Northern Sea had made the
outbreak of the Russo-Japanese War in 1904-05 inevitably”™. The Imperial Japan had obliged
Russia to confirm existing Japanese fishery concessions in the Northern Sea as a result in
the victory of the War. Thereafter skillful Japanese fisherpersons had never abandoned their
fishery enterprises and had expanded their business despite the disorder of the Russian
Revolution. The Imperial Japan had established relationships with the Soviets in 1925, making
certain of the concessions. The Soviets, nonetheless, has continuously oppressed Japanese
Northern Sea fishery in various illegal ways. Japanese fishery cooperatives have been
successful to acquire the Japanese government's support, uniting each other and appealing to
public opinion for help™.”

While comparing the two narratives it seems obvious that there is an indisputable
similarity in their plot. Various rhetorical idioms equally motivate and enforce the cause of
historical events in these narratives. For instance, “the Imperial Japan has legitimate rights to
the Northern Sea fishery because it had been originally exploited by the brave Japanese (or
as a result of the victory in war ;)" “Japanese fisherpersons had never abandoned and instead
expanded their business in difficulties thanks to their skillfulness;” “the Soviets (or the Russian
Empire) have invaded these legitimate rights owing to their cunning or roughness;” “Japanese
fishery cooperatives have been successful to acquire the Japanese government's support by
virtue of their solidarity.”

A variety of idioms used in narratives on the Northern Sea fishery principally
characterizes the plot common to these narratives. To be accurate, this plot-development
itself characterizes these “Northern Sea fishery narratives.” Moreover, the plot structure of
these narratives itself allows an understanding of one definite meaning. We will enlarge on the

process, focusing on the structure of these narratives.

3. 3. Structure of the Northern Sea Narrative

The narratives describe two events, which are distant from one another in chronological
order and then explains the relationship of events as cause and effect® We will clearly reveal
this cause-and-effect structure in the Northern Sea fishery Narrative. In general, a historical
narrative organizes the past as a whole in one point of view™. We will also disclose this
point of view on the Northern Sea fishery Narrative. Firstly, we will take note of the several
discourses on “the Northern Sea fishery before 1905%.”

As previously stated, the plot of this narrative describes itself as follows; “the Northern
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Sea fishery had been pioneered by brave Japanese (hence, we, Japanese have the legitimate
rights to the fishery ;)" “The Russian Empire had roughly oppressed Japanese fishery after
the cession of Sakhalin in 1875 despite the confirmation of these rights by the Treaty of
Saint Petersburg (hence, the Russian Empire invaded our legitimate rights ;)" “Japanese
fisherpersons had never given up (because they were skillful and because they were firmly
united for the sake of our national interest ;) “The victory of war had finally resolved all the
problems (consequently the concession, as it were, our legitimate rights had been officially
confirmed.)”

In short, we can consider that the plot comprises three periods in sequence: the pioneer
days, the dark days and these days. According to the 1930s’ authors, “in the pioneering days
we, the Japanese, had opened the Northern Sea fishery (accurately, the inshore fishery in
Sakhalin). The Japanese acquired the rights to fishery; in the following dark days the Russian
Empire had roughly and illegally oppressed our rights; in consequence of the Russo-Japanese
War the Imperial Japan had eventually made a successful confirmation of them.” Time goes
around. The dark days had superseded the good old days, but eventually the good days have
come again.

Secondly, we will refer to several discourses on the 1930s” Northern Sea fishery®™. The
narrative goes as follows; “We, Japanese, had originally pioneered the Northern Sea fishery,
had obliged the Russian Empire to approve of the concessions in 1905, and had expanded it in
spite of the Revolution and the Intervention disorder. After the recovery of the relationship
with the Soviets, they, however, illegally oppressed our fishery. We have finally overcome
difficulties, having consolidated ourselves (cooperatives or public opinions) and having
obtained our government's support.” There is no need to dwell on anything more. The plot-
development is obviously common to both of the discourses as if history repeated itself.

We can conclude that a narrative on the 1930s’ Northern Sea fishery shares the same
plot-development with a narrative on the Northern Sea fishery prior to 1905. We regard this
development as the structure, specific to the Northern Sea fishery Narrative.

Hereupon we can persuasively explain why the 1930s’ authors regarded not the 1930s’
southern Sakhalin fishery, but the southern Sakhalin fishery before 1905 as a part of the
Northern Sea fishery. It is possible to describe the sequence of events in southern Sakhalin
fishery before 1905 by this plot-development. On the other hand, it is impossible to describe
the 1930s" southern Sakhalin fishery with this plot-development, for there is no room for a
sequence of events on the 1930s’ southern Sakhalin fishery in this plot-development.

Precisely, what are the grounds for considering a sequence of several events as history
of the Northern Sea fishery? Indeed, we can provide various reasons for it, but there are
no absolute grounds, which anyone accepts at any time. These grounds mean merely a
temporary understanding of the Northern Sea fishery. We must therefore conclude that the

grounds in this case are this plot-development, featuring two Northern Sea fishery narratives.
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4. Conclusion

As stated above, it appears that the frequent use of idioms featuring the Northern Sea
fishery in the late 1920s’ journals preceded the establishment of the Northern Sea fishery
Narrative in the 1930s’ fishery cooperatives’ histories. We, however, consider a sequence
of events not as a cause-and-effect one, but as merely a sequential and referential one.”” We
must conclude as follows; in the late 1920s’ in the Japanese fishery journals there were
more and more frequent use of idioms concerning the Japanese fishery in the Soviet waters.
Subsequently, these rhetorical idioms effectively enabled the legitimacy in history or a
national interest perspective to impress the readers. Later on Japanese people repeatedly used
particular idioms and the narratives on the Northern Sea fishery filled with the idioms that
had emerged in the 1930s.

This is the process of constructing the Northern Sea Fishery Narrative. We term the
product in the process as the Northern Sea fishery Narrative. This is simply hindsight.
Nevertheless, is there anything else that we can do for the history?

After the establishment of the Northern Sea fishery Narrative in the 1930s, the Japanese
regarded the narrative’s point of view not as a temporarily agreed way of narrating, but as an
undoubted assumption. As a result, we had looked on it as if it were a timeless geographical
concept. There are many variants of the narrative, not a little of which are excellent fruits of
research without dispute. Nevertheless, there appear to be some discourses worthy to counter-
narratives.

We have explained above the constructing processes of these narratives. We take a view
that there exists is a possibility for other types of narratives, that is, the Northern Sea fishery
Narrative can be essentially reconstructed. The significance of the present research lies there.

We have not suggested which types of narratives were most desirable in the present
research. We consider that the relatively desirable narratives are a good possibility, but in
order to present a more convincing argument we need to make a comprehensive review of

many more discourses concerning the Northern Sea fishery.
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(Yokohama: Seibunsha, 2014).
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to ha nani ka (Tokyo: Kawashima shoten, 1997); originally published as An Introduction to Social
Constructionism (London, New York: Routledge, 1995), pp. 254-256.

" Suisankai 547 (1928), p. 321, Suisankai 548 (1928), p. 375, Suisankai 565 (1929), p. 1, Suisankai 565 (1929),
p. 63, Suisankai 581 (1931), p. 59, Suisankar 578 (1931), p. 42. Teisui 6, no. 2 (1927), p. 49, Teisui 8, no. 5
(1929), p. 2.

" Teisui 10, no. 4 (1931), pp. 18-19.

¥ Suisei 2 (1927), p. 51, Suisei 8 (1931), pp. 73-77.

Y Suisankai 548 (1928), p. 375. Teisui 5, no. 4 (1926), p. 52.

Y Suisei 2 (1927), Suisan 19, no. 3 (1931), p. 14.

1 Suisankai 547 (1928), p. 321, Suisankai 592 (1932), p. 27. Suisan 14, no. 9 (1926), p. 31, Suisan 15, no. 1
(1927), p. 2, Suisan 17, no.11 (1929), p. 2, Suisan 18, no.8 (1930), p. 1.

" Suisan 15, no. 1 (1927), p. 15, Suisan 18, no. 8 (1930), p. 1. Teisui 9, no. 6 (1930), pp. 1-2, Teisui 10, no. 3
(1931), p. 1. Suisankai 574 (1930), p. 49.

8 Suisan 18, no. 8 (1930), p. 1.

Y Teisui 3, no. 2 (1924), pp. 27-31, Teisui 4, no. 9 (1925), p. 4, Teisui 9, no. 6 (1930), p. 1. Suisan 18, no. 8
(1930), p. 1.

X Suisei 2 (1927), p. 14.

# Suisan 15, no. 1 (1927), pp. 2-3. Suisankai 572 (1930), p. 45.

2 Suisankai 565 (1929), pp. 1-2. Suisan 19, no. 3 (1931), p. 1.

5 Suisankai 578 (1931), p. 42

* Teisui 7, no. 10 (1928), p. 52, Teisui 9, no. 10 (1930), p. 46, Teisui 9, no. 11 (1930), p. 39. Suisankai 578
(1931), p. 42.

B Teisui 3, no. 8 (1924), p. 51, Teisui 9, no. 12 (1930), p. 42. Suisan 19, no. 3 (1931), pp. 2-3.

® Teisui 3, no. 8 (1924), p. 51; Teisui 10, no. 4 (1931), pp. 2-3.

T Teisui 9, no. 12 (1930), p. 48, Teisui 10, no. 3 (1931),p. 41-43. Suisankai 580 (1931), p. 4.

2 Teisui 9, no. 10 (1930), pp. 45-46.

® Suisan 18, no. 12 (1930), pp. 2-3. Teisui 10, no. 4 (1931), pp. 2-3.

% Suisan 14, n0.10 (1926), p. 30, Suisan 17, no. 11 (1929), p. 2, Suisan 18, no. 8 (1930), p. 1, Suisan 19, no. 3
(1931), p. 1. Teisui 10, no. 3 (1931), p. 46, Teisui 10, no. 4 (1931), pp. 4-6. Suisankai 580 (1931), pp. 2-3.

N Teisui 5, no. 4 (1926), p. 52, Teisui 10, no. 3 (1931), p. 46, Teisui 10, no4 (1931), pp. 4-6. Suisankai 565
(1929), p. 63, Suisankai 580 (1931), pp. 2-3, Suisankai 581 (1931), p. 59. Suisan 17, no. 11 (1929), p. 2,
Suisan 18, no. 8 (1930), p. 1, Suisan 18, no. 12 (1930), p. 2, Suisan 19, no. 3 (1931), p. 1.

% Suisan 12, no.l (1924), pp. 18-19, Suisan 14, no. 9 (1926), pp. 5-7, Suisan 18, no. 8 (1930), p.1. Teisui 8, no.
12 (1929), pp. 33-35, Teisui 9, no. 3 (1930), pp. 3-6.

3 Suisan 14, no. 9 (1926), pp. 5-7. Suisankai 588 (1931), p.16, Suisankai 592 (1932), p. 27.

¥ Teisui 7, no. 10 (1928), p. 52, Teisui 8, no. 4 (1929), p. 40.

® Teisui 10, no. 3 (1931), p. 1, Teisui 10, no. 4 (1931), p. 7.

% Suisankai 580 (1931), p. 4. Teisui 10, no. 3 (1931), p. 42.

5 Suisankai 573 (1930), p. 32, Suisankai 580 (1931), p. 3. Teisui 9, no. 4 (1931), p. 43.

%Some of the journal articles quoted above were very involved in these campaigns. These journals
were also important hubs of these campaigns.

¥Karafuto teichi gyogyo suisan kumiai, ed., Karafuto to gvogyo (Toyohara, 1931). Roryo gyogyo godo
kinen shi kanko kai, ed., Roryo gvogyo godo kinen shi, (Tokyo, 1932). Roryo suisan kumiai, ed., Roryo
gvogyo no enkaku to genjo (Tokyo, 1938).

“Hokkaido kyokai, ed., Chishima to hokuvo: Hokuvo fugen kaihatsu saku (Sapporo, 1931). Hokkaido cho,
Kita Chishima shigen chosa sho. Hokkaido kyokai, ed., Manmou to hokuyo (Sapporo, 1933). Okamoto
Shouichi, Hokuyo gyogyo no dai kakumei (Tokyo: Suisan Tsuushinsha, 1933). Okamoto Shoichi, Hokuyo
gvogyo ronso (Tokyo: Suisan shuhosha, 1936).

"' Hokkaido cho, Kita Chishima shigen chosa sho, p.l. Hokkai no suisan 73 (1935), p. 17, Hokkai no suisan
84 (1936), p. 10.

*Karafuto teichi gyogyo suisan kumiai, Karafuto to gyogyo, pp. 169-194. Okamoto, Hokuyo gvogyo no dai
kakumei, pp. 141-145. Hokkaido cho, Shinsen Hokkaido shi 4 (Sapporo, 1937), pp. 592-593. Roryo suisan
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kumiai, Roryo gyogyo no enkaku to genjo, pp. 4-11, pp. 15-19.

®Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 171.

“Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 177, p. 179. Okamoto, Hokuyo gyogyo no
dai kakumer, p. 143. Hokkaido cho, Shinsen Hokkaido shi, p. 592, p. 593. Roryo suisan kumiai, Roryo
gvogyo no enkaku to genjo, p.5, p.8.

®Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 174, p. 175.

Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 173.

Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 171. Roryo suisan kumiai, Roryo gvogyo
no enkaku to genjo, p. 15.

®Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 173.

“Hokkaido kyoukai, Chishima to hokuyo, Introduction. Okamoto Shouichi, Hokuyo gvogvo ronso, p. 158, p.
159.

% Suisan 18, no. 8 (1930), p. 1, Suisan 18, no. 12 (1930), p. 2, Suisanl9, no. 3 (1931), p. 1.

U Teisui 8, no. 4 (1929), p. 40.

“Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogvo, p. 177, p. 179. Roryo suisan kumiai, Roryo
gvogyo no enkaku to genjo, p. 5, p.10. Teisui 10, no. 3 (1931), p. 1.

%Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 169. Roryo suisan kumiai, Roryo gvogyo
no enkaku to genjo, p4.

M Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, p. 172. Roryo suisan kumiai, Rorvo gyogyo
no enkaku to genjo, p. 6, p. 18.

% Karafuto teichi gyogyo suisan kumiai, Karafuto to gyvogyo, p. 174.

% Roryo suisan kumiai, Roryo gvogyo no enkaku to genjo, p. 18.

" Hokkai no suisan, 73 (1935), pp. 16-21. Roryo suisan kumiai, Roryo gyogyo no enkaku to genjo, pp. 71-73.

%Noe Keiichi, Monogatari no tetsugaku: Yanagita Kunio to rekishi no hakken (Tokyo: Iwanami shoten,
1996), p. 163.

*Noe, Monogatari no tetsugaku, p. 162.

“Karafuto teichi gyogyo suisan kumiai, Karafuto to gvogyo, pp. 169-196. Roryo suisan kumiai, Rorvo
gvogyo no enkaku to genjo, pp. 4-19.

! Hokkai no suisan 73 (1935), pp. 16-21. Roryo suisan kumiai, Rorvo gyvogyo no enkaku to genjo, pp. 71-73.

®“For some discussion on this “sequential development”, see Nakagawa, Shakaimondai no shakaigaku,
pp. 37-39.
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Distribution of the Dialectal Variation in Words for Janken to Divide People into
Two Groups in Chuetsu Region, Niigata Prefecture.
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Utilization of Multiple Intelligences at the tertiary
level for the Promotion of Active Learning

Darlene Yamauchi”

Abstract

The term ‘Global jenzai (Global Human Resources) has become a buzz word particularly
within the field of tertiary education in Japan with the Ministry of Education presenting
mandates that are aimed and hoped meet the challenges of producing future ‘Global Citizens’
(MEXT, 2014). One method often presented as a solution to the challenge of developing global
jenzal is active learning with its concentration on learner autonomy. The promotion of active
learning a great challenge to tertiary educators in Japan as it may be argued that two of the
most highly denigrated aspects of Japanese education are its rigidity, and its focus on rote-
memorization to the detriment of higher order thinking skills and are not conducive to active
learning (Beauchamp, 2014). This paper discussed how active learning might be encouraged
by applying quantitative data obtained from a Multiple Intelligences (MI) Inventory designed
by the researcher led to the strategic implementation of MI principles into tertiary CLIL
classes. Practical interventions such as the incorporation of the teaching strategies cooperative
learning and the use of music for TOEIC preparation were presented and offered as a means
to improve motivation, promote learner autonomy and met the criteria active learning. Further
research was indicated to determine whether deep understanding or learning was established
as this issue was found to be beyond the realm of this study. Future studies increasing sample
size or adding a quantitative research instrument may offer more information as to the

benefits of MI generated activities in this CLIL context.

Key words: Active learning, Multiple intelligences (MI), active learning, Content and Language

Integrated Learning (CLIL), learner autonomy

1.Introduction

In the review current educational models in United States and United Kingdom there to
have been a movement at the tertiary level to move instruction away from a high dependence
on lecturing, and utilize educational methods that promote a greater degree of engagement
of students (Tickle, 2014). This focus or need to engage students emerged as a result of the
need for more hands-on, transferrable-to-future skills and talents as well as deep thinking
(Smith, Sheppard, Johnson, & Johnson, 2005). In Japan, though MEXT initiatives a similar,
trend has arisen and has been termed “active learning.” (MEXT, 2014). The concept of Active

* Darlene Yamauchi (EHSIFERG, SR P ST )
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Learning may be viewed as resulting from the MEXT Course of Study which mandates
that for high school English classes, in principle, should be taught mainly in English leading
presenting a further need to promote methodology to be more problem and task-based as well
as feared toward a learner-centered approach (MEXT, 2011). These mandates present a clear
challenge to educational reform as it may be argued that two of the most highly criticized
aspects of Japanese educational system are its rigidity, and its focus on rote-memorization to
the detriment of higher order thinking skills which are in direct opposition to active learning
(Beauchamp, 2014).

Such learning success both in the areas of content as well as language has been
found with Content and Language Integrated Learning (CLIL). As this methodology has
been associated with utilizing a learner-centered approach, it would be beneficial to take
this one step further and prior to implementing teaching methods and techniques within
curriculums, investigate learners’ individual needs as well as their preferred learning styles,
and learning strategies in order to promote an optimum learning environment (Oxford, 2006).
Research conducted by Gardner (1993) suggests that each individual has the opportunity to
possess different types of intelligences termed Multiple Intelligences (MI) namely: linguistic
intelligence, logical-mathematical intelligence, visual-spatial intelligence, bodily-kinesthetic
intelligence, musical intelligence, interpersonal intelligence, intrapersonal, and naturalist
intelligence (Armstrong, 2009). Although linguistic intelligence, logical-mathematical and to a
lesser extent, visual-spatial intelligence, are most closely related to language acquisition, other
intelligences may be significant for language learning (Lucietto, 2008).

Drawing from the results of a study (Yamauchi 2014) investigating the prevalence of
various Multiple intelligences in Japanese tertiary CLIL classes this paper will discuss how
applying quantitative data obtained from a Multiple Intelligences (MI) Inventory designed by
the researcher led to the strategic implementation of MI principles into tertiary CLL classes.
The Result being the development of more appropriate, student-centered teaching techniques
within the current syllabi and the promotion of active learning. With identification of the
prevalent intelligences found present in this student group the benefits as well as the ease
in which MI techniques may be implemented into the CLIL classroom cumulating with the
improvement of teaching practice and the inception as well as the promotion of active learning

which will be previewed from the results of teacher observations and student exit interviews.

2. Literature Review
2.1 Active Learning

Historically In Japan there has been an over-reliance on teacher-centered lecture formats
within tertiary education (Beauchamp, 2014). Although there may be merit in lecture format
in instruction with this group the reality is that this methodology does not student-centered
learning and the mere rote-memorization of salient facts does not promote deep learning,
thus active learning will not be achieved. Active learning is best obtained when the content

and scope of activities presented are based on student needs. Active learning insures that
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students brains are not empty vessels, waiting to be filled with knowledge for the short term
but that skills and are both understanding is better attained and better retained for the long
term when students are deeply engaged in the learning process (Smith, et al, 2005). This
concept would seem in opposition to the current model with students viewed as passive
participants waiting to discharge memorized items for the next important test.

Active learning can be witnessed when students are actively engaged with the content
of the course and with each other in ways that truly foster long-term acknowledgement of
knowledge and use of critical thinking skills. Additionally, active learning is only achieved
successfully when goals and outcomes of the course are known to students and thus become
an integral part of the learning process. Active learning requires transparent, formative and

summative assessment being.

2.2. Multiple Intelligences (Ml)

English psychologist Charles Spearman in claimed in a research paper on general
intelligence in 1904 that all forms of intellectual activity appear to originate from a unitary or
general ability termed “g” factor for problem solving. During this period French psychologist
Alfred Binet inaugurated the first intelligence (IQ) test. In the beginning, it was a 30-item
intelligence test aimed at identifying primary school students in need of special education.
Binet's research crossed the Atlantic to the United States with Lewis Terman from Stanford
University publishing an amended version in 1916 of Binet's original test labeling it the
Stanford-Binet Scale (Armstrong, 2009 and Shearer, 2012). Although Binet had developed
his scale with the goal of predicting children’s school performance and not as a measure
of intelligence across all endeavors, the results of his and Terman's work were viewed as
confirmation of Spearman’s ground breaking theory, which became the prevailing view
of intelligence throughout the 20th century. Although widely accepted there were a few
opponents to the concept of general intelligence remarking that the IQ test was a limiting

instrument as it only appeared to measure only logic and language (Thurstone, 1938).

It was not until 1983 when the psychologist Dr. Howard Gardner presented an alternative
hypothesis of intelligence, with his Theory of multiple intelligences which challenged the
current held view of intelligence as an easily measured solitary isolated concept (Gardner
1993). A professor of psychology at Harvard University, Gardner (1993), introduced this theory
as an alternative theory to the traditional notion of intelligence as a fixed entity based on IQ
testing as he theorized that the concept may be too restrictive in scope (Christison, 2005).
According to Gardner's theory, intelligence may be defined as a bio psychological potential to
process information in certain kinds of ways, in order to solve problems or create products
that are valued in one or more cultural settings (Gardner, 1999). One of the most unique and
outstanding features of MI theory is the concept that individuals can develop one or more
talents or competences he termed intelligences (Armstrong, 2009). He initially proposed seven

intelligences later adding an eight, a naturalist intelligence(see table 1) (Gardner, 2011). More
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recently other intelligences such an existential intelligence (Chen, Moran and Gardner, 2009)
has been proposed, but as Gardner believes more empirical evidence necessary prior to its

inclusion.

Summary of Multiple Intelligences

Related to sensitivity to spoken and written language, additionally the ability to
learn languages, and the capacity to use language to accomplish particular goals.
This intelligence includes the ability to effectively use language for expression
verbally or as a means to remember information (Christison, 2005).

Linguistic intelligence

Involves the capability to analyze problems logically, or carry out mathematical
operations utilizing deductive thinking, as well as the ability to conduct scientific
investigations through logical reasoning(Gardner,1999).

Logical-mathematical
intelligence

Generally viewed as the skill in the performance, composition, and appreciation of
musical patterns. It encompasses the capacity to recognize and compose musical
pitches, tones, and rhythms. Musical intelligence is often viewed as structurally
parallel and is often linked to linguistic intelligence (Armstrong,2009).

Musical intelligence

is largely concerned the potential of using one's whole body or parts of the body
to solve problems but it may also be associated closely with the ability to use
mental abilities to coordinate bodily movements(Gardner,1999).

Bodily-kinesthetic
intelligence

Incorporates the potential to recognize and use the patterns of wide space and

Spatial intelligence more confined areas(Christison,2005).

Is concerned with the capacity to understand the intentions, motivations
Interpersonal intelligence and desires of other people. It allows people to work effectively with others
(Armstrong,2009).

Comprises the capacity to understand oneself, to appreciate one's feelings, fears
and motivations (Christison,2005).

Intrapersonal intelligence

Centered on the ability to recognize, categorize or classify items including but not

Naturalist intelligence: limited to plants, and animals(Gardner,1999).

2.3 Ml and Active learning

Gardner (2011) theorized that society has traditionally valued linguistic and logical-
mathematical intelligences more highly than other intelligences, and students who excelled
with these intelligences were more likely to succeed in the educational system. As a result
other talents, qualities or intelligences are considered less valued in the current educational
systems, perhaps leaving other students behind. Different methods and activities should be
employed to meet the needs of all students and not only of those who excel in reading and
writing. MI theory can be used in many different ways and has the potential to work well
in the entire school system as it offers opportunities for students to use and develop various
intelligences, not only the ones that they excel in with the result being deeper, active learning
(Nolan, 2003).

2.4 Content Language and Integrated Learning (CLIL)

One approach, particularly in tertiary education streams, to tackle the issue of teaching
content and language is through content language and integrated learning (CLIL), an approach
that is viewed as offering a dual focus to address the challenges associated with learning
new subject matter and language while developing communicative skills (Ball, Kelly &Clegg,
2015). Together with and concentrating on instruction of fundamentally interesting, authentic,

and motivating content - typically through communicative language teaching and task-based
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learning, CLIL methodology has been considered particularly useful in vocational settings such
as health related fields (Commission of the European Communities, 2012). CLIL may be viewed
as a more beneficial approach than other methods as its flexible methodology promotes
conditions to unite content and language learning in ways that are difficult to implement in
language classrooms’ (Nikula, 2007).

CLIL is a dual-focused educational approach in which an additional language is used for
the learning and teaching of both content and language. That is, in the teaching and learning
process, there is a focus not only on content, and not only on language. Each is interwoven,
even if the emphasis is greater on one or the other at a given time (Coyle, Hood & Marsh,
2010).

The defining features of CLIL consist of the 4Cs (figure 1): ‘content  specifically subject
matter, ‘communication’ involving language acquisition and utilization, ‘cognition’ namely
the processes of learning and thinking and lastly ‘culture’ with the development intercultural
understanding and global citizenship (figurel). The 4cs are viewed as working cooperatively
to utilize language to learn effectively as well as actively while at the same time suitably or
correctly utilizing the target language bearing in mind the strong possibility that the it may
not be at the same cognitive level (Coyle, Hood & Marsh 2010). Briefly Content The term
“Content” refers to subject matter, which may include science, health, politics or biology, in
which an authentic topic is illustrated for example thermal energy, stress in the work place,
or lowering the voting age etc. The term “Communication” is concerned with the means or
mechanics of learning content, such as knowledge of the language pronunciation, grammar,
and vocabulary or language skills such as reading, writing, listening and speaking (Ikeda,
2012). The Language Triptych demonstrates the inter-reliance between content objectives
and language objectives.

An chief component of CLIL methodology is that pedagogical content is delivered in L2
with the purpose of developing L2 lexical and communicative competence ideally in all four
language skill areas: speaking, writing, listening and reading while simultaneously promoting
higher level thinking skills and L2 motivation (Coyle, Hood, & Marsh, 2010).

In order to aid in the promotion and maintenance of learners cognitive presence in L2,
CLIL methodology the implementation of strategically scaffolded curricula, providing sufficient
support and incentive for learners to feel confident in using the L2 to a greater extent is
advised (Nikula, 2007). Specifically, in CLIL methodology communicative competence is
developed and promoted through dialogic interaction, group work and cooperative learning to
foster critical thinking and subject understanding (Coyle et al., 2010). Advocates of CLIL
methodology contend that it produces significantly improved language outcomes as well as

active learning (Varkuti, 2011).
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Communication

Cognition

Figure 1: 4Cs Framework (Coyle, Hood & Marsh 2010: 41)

2.5 CLIL and Japan- European connection Asian application?

Although there is no one CLIL model, CLIL techniques and approaches have become
very influential in relation to language learning and teaching, particularly in the European and
more recently Japanese contexts (Dalton-Puffer 2011; Ruiz de Zarobe 2013, Ikeda, 2013).

Until recently the bulk of CLIL research has been within the European context
(Costa & Coleman, 2010), although the benefits of CLIL are undisputed some researchers have
questioned the ability of Asian educators to effectively incorporate both more communicative
methodology and higher-order thinking skills in to EFL curricula (see for example Goto-
Butler, 2011), but recently CLIL research in the Japanese context seems contradict this notion
of CLIL as a European ideal. Ikeda (2013) reported that with properly trained instructors as
well as contextual factors recognized.

CLIL maybe successfully implemented in Japan. Additionally, Yamano (2013) found
that EFL learners appeared motivated by CLIL methodology, indicated by more cognitive
awareness of global issues, and enhanced vocabulary learning. CLIL methodology transcends
task-based and topic-based approaches to language teaching as the authenticity present
negates the re-teaching of already learned concepts in a different language and because of the
high level of authenticity of purpose achieved through CLIL practices. As Dalton-Puffer (2011)
states CLIL has been termed ‘a foreign language enrichment measure packaged into content

teaching’ (p.184).
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2.6 MI Theory Application in the CLIL classroom

In CLIL instruction, MI-based instruction can be effective in many ways as the students
are given many options and opportunities to express themselves in the English language.
Assessment may be tailored to their MI strengths therefore by employing MI in curriculum
the students learn and show their understanding in various ways. While paper and pencil
measures for example essays and written tests may have a role, they invariably limit the
students’ responses to utilizing only a few intelligence and perhaps limiting students to
relying on their linguistic skills. Whereas the teacher may find out whether a student has
a good command of the English language in a written sense and writes well, but he or she
may shortchange the students understanding in other ways. Each intelligence provides
an entry point through which English can be acquired. While some students may excel in
logical exercises such as learning through analysis using grammar charts, conjugation tables,
etc. Others learners who excel in linguistic learning styles may benefit from exercises that
focus on word forms such as prefix, suffix, and etymology research, etc. While these English
teaching exercises may prove helpful to many students, generally other intelligences are not
utilized therefore when working with students who don't do well with these types of exercises

utilizing other intelligences are key to finding an entry point to language learning.

3. Research question
The purpose of the current research is to apply teaching and learning techniques derived
from MI methodology in tertiary CLIL classes to promote active learning, with the following
research question considered:
Will the application of teaching and learning techniques developed from MI

methodology promote active learning in tertiary CLIL classes?

4. Method
4.1 Research Context

The purpose of the current research is to apply teaching and learning techniques derived
from MI methodology in CLIL classes to promote active learning. The current study draws on
data obtained from a previous study (Yamauchi, 2015) conducted in a small private university
in Northern Japan. The participants (n=55) consisted Information Science students enrolled
in a first year compulsory CLIL course considered to be at the same English Language level
based on a placement test taken upon entrance to the university. Data demonstrated that
the prevalent MI. Results based on class averages indicated the three most prevalent MI
perceived by the students were Musical Intelligence with 75.2% followed by Interpersonal at
65.2% and Bodily-Kinesthetic with 62.5%. The three least prevalent intelligences perceived
by this sample were Logical-mathematical Intelligence at 47.2% and Spatial at 55.5% and
Intrapersonal Intelligence with 57.6%. It was interesting to note that Linguistic (60.1%) and
Logical-mathematical Intelligences (47.2%), the two intelligences most strongly associated with

language learning, were found in this small study to be less prevalent than the intelligences
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typically associated with language learning specifically Musical (75.2%) and Body-kinesthetic
Intelligences (62.5%).

Drawing from these results, it could be theorized that if Interpersonal, Musical, and
Bodily-Kinesthetic Intelligences were found to be more prevalent than Linguistic or Logical-
Mathematical Intelligences with these students, activities and techniques within the syllabus

should be altered in an effort to satisfy the needs of these learners (Armstrong, 2009).

4.2 The Instrument and Procedures

Briefly the quantitative research consisted of an MI inventory designed by the researcher
(Yamauchi 2014) containing five questions pertaining to each of the eight intelligences with
students’ scores shown out of a possible 25 (see figure 2). A letter code was given for each
intelligence with a total of 40 questions the questions were presented randomly with a five-
point likert scale devised as follows 1 = statement does not describe me at all, 2 = statement
describes me very little, 3 = statement describes me somewhat, 4=statement describes me
pretty well and 5 = statement describes me exactly. The MI inventory was first designed
in English and then translated into Japanese. The inventories were completed in the second
week of the school year, with general explanation of the MI inventory provided as well as a
reminder that the students’ answers would be completely anonymous in an effort to prevent
anxiety or stress as well as to promote candid responses (Armstrong, 2009). There was no

time limit for completion of the inventory.

Class Average

Naturalist
Intrapersonal
Interpersonal
Musical
Bodily-Kinesthetic
Spatial
Logical-Mathematical

Linguistic

0% 20% 40% 60% 80% 100%

Figure 2: Graph of average scores for each intelligence (n=55) (Yamauchi, 2015)

5. Results and Discussion
5.1 MI Derived Techniques and Activities

MI and its connections to various EFL Teaching Methods (Armstrong, 2009) Drawing
various teaching methods linked to MI in order to achieve active learning within these CLIL
the following approaches can be linked to Gardner’s (1993) intention of developing and using

different kinds of intelligences. Total physical response emphasizing language learning through
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physical action (bodily/kinesthetic intelligence). suggestopedia uses drama and visual aids
as keys to unlock a students’ learning potential; music plays the greatest role in facilitating
learning draws on musical intelligence (Eisner, 2004).

Communicative approach and cooperative learning seem to place their greatest emphasis
upon the importance of interpersonal relationships (interpersonal intelligence) in language
learning promoting active learning with students (Armstrong, 2009). Whole language learning
has at its core the cultivation of linguistic intelligence, yet it uses the hand-on activities, music,
introspection (through journal keeping), and group work to carry out its fundamental goals.
The whole language learning approach not only emphasizes the wholeness and reality of
language (verbal linguistic intelligence), but also highlights that the coordination of bodily/
kinesthetic, musical, interpersonal, and intrapersonal intelligences is needed to promote active

language learning (Eisner, 2004).

5.2 Cooperative Learning

Cooperative-learning (CL) is an outstanding example of an effective teaching strategy for
lessons targeted at utilizing MI particularly as within the group structure there may be many
opportunities afforded to activate various MI promoting active learning (Armstrong, 2009). In
CL, students work together in small groups on a structured activity with the group members
individually accountable for their work, and the work of the group as a whole is also assessed
(Johnson & Johnson, 1999). CL permits the opportunity for language development by allowing
students to learn in a natural authentic environment increasing independence from the
teacher, promoting learner autonomy thus active learning. A common teaching approach to CL
is the Jigsaw approach (Jacobs, Power and Loh, 2002). In the jigsaw approach to instruction,
material is divided, generally into four parts, and distributed to small groups to learn. In this
activity a target reading passage is divided into four sections, labeled A-D. The students read
the their portion of the passage silently then all the students with the same lettered passage
gather together to discuss and master the meaning. Finally they return to their original
groups and decide the order of the passage. All MI may be considered activated with this
activity but specifically as peer teaching and group problem solving are used to complete the
jigsaw, specifically with this sample the stronger Interpersonal Intelligence, weaker linguistic
intelligence we observed activated as the students were reading in groups.

Utilizing the data as well as through observation activities were strategically incorporated
into the syllabus that catered specifically to the students prevalent MI while at the same
time striving to develop less prevalent MI. for example if students possesses a dominant
interpersonal intelligence there is a probability that they will enjoy participating in group
work activities thus increasing motivation leading to active learning as well as eventual
language learning (Visser, Ashton, & Vernon, 2006). It is important to note at this juncture that
when utilizing MI in designing activities to satisfy learners’ needs, it soon becomes apparent
that one MI does not exist in isolation; therefore, an activity designed for one MI may also

cater to another MI (Armstrong, 2009).
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5.3 Music and Test Preparation

Using music has been popular technique in language classrooms. With the goal of test
preparation MI based activities promoting Musical Intelligence can aid in increasing motivation
as well as class participation. (Yamauchi 2014). For example, cloze exercises where students
listen to a song and fill in blanks with lyrics they hear is an effective way to generate further,
students’ Musical Intelligence (Armstrong, 2009). With recent MEXT initiatives and mandates
requiring university graduates obtain scores that demonstrate the ability to communicate in
English effectively in the workplace English proficiency tests such as TOEIC (Test of English
for International Communication) are an inescapable reality for most all Japanese University
students (MEXT, 2011). The students involved in the present study are no exception, as
they must take TOEIC at least once a year. The preparation for this test is done during
regular class hours and through student interviews in addition to casual observation the class
participation as well as classroom attendance during this period is undoubtedly the lowest
for the year. In seeking a approach to these classes MI generated techniques and activities
may be considered useful. For example a Musical Intelligence based activity that coincides
with sentence-completion section of the TOEIC for TOEIC preparation is a cloze activity with
the students given handout and while working in pairs try guess grammatical functions for
each blank before they listen to the music. As the students must find the correct words or
phrases to complete sentences focusing on grammatical forms and logically discover answers.
While working in pairs, they check their answers. In addition, by eliciting the answers from
students’ problem solving skills are utilized. This music activity aids student’s development of
linguistic, musical, logical-mathematical, intrapersonal and interpersonal intelligences while at

the same time promoting active learning.

6. Conclusions and Implications

Utilizing results from an MI Inventory employed as a method to ascertain learners’
perception of their prevalent intelligences interpersonal and bodily intelligences, not typically
linked to language acquisition, were found to be more predominant than the standard linguistic
or mathematic-logical intelligences with these first year classes this study examined how MI
generated techniques and activities may be developed in order to accommodate students’
prevalent intelligences and perhaps stimulate dormant MI while discovering that with the
intention of improving motivation, promoting learner autonomy as well as active learning.
Practical interventions such as the incorporation of the teaching strategies cooperative
learning and the use of music for TOEIC preparation were presented and offered as a means
to improve motivation, promote learner autonomy as well as active learning. It was also
revealed through the application of these MI derived activities that one activity or technique
may cater to several intelligences simultaneously. In addressing the research question: Will
the application of teaching and learning techniques developed from MI methodology promote
active learning in tertiary CLIL classes?

The feedback from MI generated activities has been extremely positive and the students’
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responses to questionnaires have been optimistic. Sample comments from exit interviews
included students’ comments that the content was easier to understand through the use of
MI generated activities, and tasks were more enjoyable and completion faster as the students
could work together in groups utilizing each other’s strengths. With regard to the TOEIC
preparation classes attendance was much better than in previous years and the students
commented that the time went faster indicating that perhaps their attention had been held
and their interest increased with the input of MI techniques and activities.

Furthermore there have been many unsolicited positive comments from the students
and in general the attitude, interest and the amount of time students stay on task appears
to have increased with the application of these MI derived activities. All of the MI derived
activities were designed as learner centered and students were well aware of the purpose
and expected outcomes from their participation therefore on the surface the promotion of
Active learning was perceived as achieved within this CLIL context. Additional study is
indicated in to determine Whether deep understanding or learning was established as further
research examining issues such as TOIEC score increases or the amount of voluntary study
done outside of the classroom may offer more concrete information Finally looking to future
studies increasing sample size or adding a quantitative research instrument such as a tool to
measure students learning strategies in conjunction with their prevalent MI may offer more

information as to the benefits of MI generated activities in this CLIL context.
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¥ EHWTIEW 225, BHAZE S X OTHIAZE B T 2 BARBOE O R % 20 TR A
BThrixgoxt GDP L FHMHEKTH 2 i oxt GDP & 1 BfoRE#% & 5 C Smith
(1980) DEFNVEHEELTWD. TOREFIL, Gold (1993) & FEIZBif I OX} GDP Atk
HEOR GDPZAZTIC I L —F - 77350131949 ~ 1971 FEIZDOWTOARTH B Z L WS
ML TWA, 2k (1994) 13 KIE D 1947 ~ 1991 4 F TOHIKR T — ¥ % H\C DeGrasse (1983)
D3ODRFHEMFEL, PiffHRHEAIKREVIFIERERI TR, BRERKEFLKT T2 L%
BISAIZLTWAD®. Poast (2006) 13 1947 ~ 2003 4E DK E O MU 7 — & % H v CHifiF s o
%} GDP Jt & R % Ox) GDP It & oM OB OMBBHRZHS ML Tw5 L HEED 1974 ~
1996 4E DAER T — % % FW T Smith (1980) @& F I & LT 5 DA% Scott (2001) THh 5
PRI BERBH A BN R B EE & IR AR O &5 W 72358 B i ot GDP
BENSHEZ YR - 7 M50, ZOHEREIE - 065 TH Y, AHEAHEZ10% % i
TeTRETH D I L, BIHHERICRERE EEAREEOK GDP & v 7236 1213 e R 5
A-120&%0) 0% THETH S Z L, HRPIERICRBHTHRE 25 L 7- RERE 2 & A
TR L LA IR — 1.04 LIRITREs 974 ¥ 777 MRS ER, Lab 1%
THETHL I L, &L THHBAEEIC AT % Pifiisciboxt GDP M, BB R R A

% DeGrasse (1983) 1225 3 ODWFL AT BB LT, i RIZ X ) Wi EED 720 12/
e s R B M 2 & EHIEPPIANIIN S B & &, WP L A EEMEORE R E LT AIE WA L
720 EfOFBITIC L A EGREL @ U CEATG CRMAEOHEEN 7 I F - 7 M ENTHEED W
LU, BEEMK TSI 28T T0A.

* 2k (1994) 1 DeGrasse (1983) 271 L7245 2 OGS MFEL TV 545, BifiFsZ i oxt GDP b & JE s
R AR EAREOMICAOMBEREH L2 /REBLTWE00, 20 tiEixl Z2b3 0
I EmBREETH 5.

* Poast (2006), pp. 62-65. 7275 L Poast (2006) 133t ERI DB FM LA IS E TIZER L TV RV,
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TG R L REEREEE AT S L2 a 3SR — 148 £ o T5% THETH
é:k%%%#ﬁtfwé? uL@lOL,;hB%ﬁﬁnfiﬁﬁuowfuﬁxb@ﬁ%
DF—=FZH2ZDO ML —F - F 7BMRICHT 2E G AR\, Lo TRETIZEITKRA b
WIS R 2 24T C Smith (1980) DEF VA ET LI L LT H

3. F1E
AREICTlk Smith (1980) ICX2EFVEMAT 5. 9, EREFIHOESRLD,
Q-W=Y=C+I+D+B (31)
T B, S TOERFENELR, YVIZEROERE, WEEhooXyy 7, CElt
(BRSO + BOF IR 2 3 ), 1 e (REIE + BUFIERfiTic &), DB,
ZLTCBUERFENKTHS. Wlz QTHY, Thzhz/ etk TR
i=l-w—c-d-b (32
5. WAEMEBRECTT 2 ENEHEOR G ¢ ¥R, EROENRE, SF ) ENE
458 (GDP) OWERE g% T
C=Q, —oqu—a,8  (33)
TEYT. 2o 33) X% 32) MKALT
i=(l-a)+au+a,g—d—(w+b) (34)
PO NDE, T THTREHEENIG L OB %2 K3 2 (w+ D) 28R u [T E M
L,
(Ww+b)=Pu  (35)
THRENDETHE, (34) KT
i=(-a)-(B+a)u+a,g—d (36)
EHECIENTEL, SHICZITHGMERREAZRELTIO (36) RofiBicl o
R o 2B ZMA THREAEZMA S L LI, £ ORIV TELINIC
FEREFRIGRREEORE L L TIIABY TH o772 & LT Smith (1980) dx=w+b b (36)
KOFBITHMERE LTMATwS, koT
i=pf,+pd+ g+ pu+Bx+ i, (37
WA e ZMA 2L OMHEERTH S, 7B Smith (1980) 13 F, % B L O E IH§ 5
R, 0=, /(1= ;) % 2 0B ELIFATHYS . 7272 L Smith (1980) @ %[
DR T — 5 & H 72 BRI AT CTIRBAABBE A T b T, Gold (1997) 13 HARME
ATV, KO THAMRZ L LT CE WA O W TR HARY D 5 & DI ARG % FEH T
ELRPCHAEEZ LY, TNEHEHPEED L ATFHHAZEFITHVTWS, DIFTIEZ ® Gold
(1997) 12X B HEEZHVS

® Scott (2001) IXAMIE AL OK GDP A WBIHZELR, Pitg XM oxt GDP & SR E LT
THEbIEEL TV LDS, WEDHO ML —F - A 7BfREZRAHTILIETE TRV,
®  Smith (1980) O H K OHEEREHEA © 15 & N RIS 0 (XA A - 294, KEH - 044 TH 5.
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4. KR
4.1 EEub#REt
®4.1 EobHEEt
1980 4E T — 1991 4£ TV (=48) 1992 4E T — 2001 4 11 (»=38) 2001 4£ 1T — 2016 4F 1T (#=61)
MBS VIO RS R/ME ORI PN BRERE R/ME RORME PO B RS
invi 0121 0162 0142 0010 0129 0193 0163 0019 0125 0191 0167 0016
inv; 0131 0153 0142 0006 0131 0185 0160 0018 0137 018 0165 0014
invy 008 0099 0092 0003 0085 0132 0109 0015 0110 0136 0124 0008
invg 0030 0036 0033 0002 0031 0058 0046  0.008 0044 0066 0057 0006
invs 0037 0061 0051 0007 0046 0053 0050  0.002 0025 0062 0041 0013
d 0064 0083 0075 0005 0040 0069 0051 0009 0040 0056 0047 0004
d 0010 0019 0015 0003 0007 0013 0009 0002 0008 0012 0010 0001
g 2022 2283 0688 0926  -0293 1904 0911 0480 2157 1686 0450 0612
u 5200 10667 7099 1438 3900 7633 5398 1162 4433 9933 6454 1705
w+b 0022 0076 0008 0029 0065 0028 -0010 0029  -0066 0042 -0016 0030

KE D 4 L7 — 5 27l FENE R 4L IR SR Tw b, i L7727 — 7 ik E %
BRFEHETR O 2 7% 4+ (http//www.beagov/), KEIWEE @R OY = 7H A4
b (http//www.bls.gov/) B LUt ¥ bV A ZHEIFEFHFRITFTO Y = 7H 4 b (https://fred.
stlouisfed.org/) 2»SHUS L7z, 2 2 Cinvi I REBEE O GDP It, invy i3 RE R ERE
D% GDP ko, invi 3 RHEEHRE % B < RIERREEHRE O GDP e, invg X R G O
GDP I, invs \ZRMEEHE O GDP M, di 3Pl (o F ), BifiriH% S & ik i
KO EFD OxF GDP t, d 3P E LB O GDP M, gidxai i BHREE, widR
MR, wIZFFER GDP & B GDP & ® 7D x} GDP b, bidE 5 I ok GDP It
THb. B, invi, invy, invy inve, invs, dy, da, g, w, biZ3XT 2009 4EHEH A%
WX D EELS AT =7 2 LCER L. 72, & bv A ZEFEEEMEIT S AFE L Tw
BIEAER GDP OTIEW 7 — 7 3 EHHABE SN T AW T 3 ZJEiE X-12 12 & ) ZHiH%
L7, BRAALOBRETHHFM L 72X 912 Smith (1980) bk L TREIGLDOX GDP It %
JALTW3 25, KREWBERFERERIIREIELOFAMB L CHPIKIER 2 AR L Twiw
O TR L TIEER LD S FHMAF LR L TR LA EER I 2 TRt L 7.
3IRNI D WTIE Y LA I 3E L 72 1991 4E56 4 ORI & C 2w ikdl], 1991 4R48 1 DUE 0145 2001
2 MEMETE AR MY (Fullin, KENO7 o835 5722001 4£9 H 11 H%
&t 2001 455 3 TUPEILARE 2 8 2 MR (7o) & LTwa.
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4.2 BAIIRIGTE
F 42 ADFREDER (EHIE- L FH))
g oy 901~ 1992 4 1 ~ 2001 4 1T ~
1991 4F TV 2001 4F 11 2016 4 111
invy I I I
invy I I It
invs I(0)* (™ I*
invy I(1)™ 1) =
invs @2 = @2
d (D)™ I 1(2)"
dy ()™ 1) 1)
g 10" I(0)™ 100"
u 1) 1) I(2)™
w+b ITD™ (2= I
mvi () 1@ 1= 1=
vy (1) 1) I+ )T
invy (1) 1M 1(0)F 1)t
invg () 1 ()™ 100" I
invs (1) (2™ ()™ I(2)

G8) #ho ™, = *BIFTRENZEN01%, 1%, 5%B &
U10% TH v INORBCTHAMD ) & OIF IR % FHT &
LHIEERLTND.

PEIEM Dicky-Fuller #5¢ (ADF #i) 12 & 2 BARBOE ORFRIER A2 ITREINTWS. &
BHICBTL (1) E 1Mo 72K L Twah,. ME2L DLR2S LI, WiklE 7o liBEo
AZX MGFEINCOWTIZg %2, TulliioRA MFERIIZOWTIdg & T HIRTo invs B X N invs
ZBROTIRTOLEBAIRE O THMMZ L EIZHBTERwv. TASICOVWTIZHMRZ L &
HWCE 2K ETRER LD, ZNOEMERBICHVA.

4.3 REEMADOEE

(37) NOMEEREHNIFK 43~ 48 IR ENT WS, KD adj. R 13 H MBI FRERE,
SE \3FEHERRZE, DWIZy—E ¥ - 7 b YREMRGR, Durbins's h (3% —¥ > O hikilE, F
i FRGEMGHEZE LTV 5,



F43 HTERER (1980 £~ 1991 £V, n = 46,

s B RORSE [E R Al

d: FhifEXHH, OLS)

BRI %L e e BRI %L e
Ainv, Ainv, invs Ainv Alinv
FEIAE R — — o~ = o~
e owm B B w BE o w EE
FE O 0.007  3.959 ™ 0003  2445* 0.089 49572 0.001  1.688 T 0.000  -0.033
Ad | 1144 4024 0078 -0412 0836 2812* -0.001  -0.009 0.003 0011
g 0.009 40257  -0004 -2671* 0.003 1455 0.001 -1.778 T 0.000  0.188
Au 0.001 -0543 -0.005 -3.684 ™ 0001 0341 0.002 -3257* 0.001  0.295
Aw+b -1.184  -6248™ 0330 -2.589* 0330 1687 T 0071 -1473 0.108  0.624
dinv (1) 0027  -0.357
Ainv (1) 0141 -1.118
Ainv 5 (1) 0974 4.027
Ainv 4 (1) 0154 -1132
A%inv 5(1) 0052 0316
0 1113 -0.068 31587 -0.001 0.003
adj. R* 0.766 0.338 0.335 0.200 0.040
SE 0.003 0.002 0.003 0.001 0.002
DW 2.156 1.986 1.161 2.256 1.295
Durbin's h 0.781 0.023 12.839 2749 T 4726
F 3051 5.60 553" 325* 1.37

() &ho =,

FBITIREREN0L%, 1%, 5%BLUII0BTHETHLILERL TV,

K44 HEHER (1980 £~ 1991 £V, n =46, d: FHEREXH, OLS)

TP BRI R BRI R TP AR
Ainv, Ainv, invs Ainv Alinvs
LR — — — — —
e owm BE B w BE o w  EE
SEROH 0007 3961 0002 2160° 0089 52279 0001 1512 0000 -0112
Ad, 2806 -3949"* 0399 0856 2541 3631 0148 0824 0215 0342
g 0009 -3991** 0004 -2420* 0003 1602 0001 1628 0001 0261
Au 0002 0937 0005 -3783* 0001 0551 0002 -3329% 0000 0279
Awtb 1227 6354*% 0202 2285° 0379 2026° 0061 -1271 0122 0703
dinv,(1) 0069  -0.904
Ainv 5 (1) 0137 -1.093
dinv 5 (1) 1024 4456
Hinv ,(1) 0156 -1.162
A%inv s (1) 0048 0294
g 2624 0.351 -104.178 0.148 0215
adj. R’ 0.764 0.347 0401 0214 0043
SE 0,003 0.002 0.003 0.001 0.002
DW 2.186 1917 1255 2.190 1277
Durbin's h 1.289 0.007 10,314 * 1485 5304
F 3010 579 7,02+ 344 140

() #ho™, * BT ZENREN01%, 1%BLU5% THETHLILEERL TV,



At EBEE O IR A%

Nk (OLS) IS & 2 OB HIE TR A3 B LUK 44 RSN T WD, BFimZE
¥ invy & L2 EBNERO di2d ZHWE I d, 2V &) SEE RSN L —
F - F 7RSSR S NS, K43 IIBIT L 4, OHEREKIE- 114 TH Y, Smith (1980) Ow
VRET TIT A VT - T MPRMIFFEFEN TS, RN L—F -+ 782 %T 0
- 111 TH B, B 20 L 3EFICERESRVD, TDXI R ML — N 7BRIEHH -
TeeEZOND. FA4412BT D d, OHEERBOMIMEIZ 2 %2 EHl->THB Y, kg Hio
REGRBEE 7 7974 27 - 77 MOIRPMERSIND., 7272L22Th 250 EIFAREI
FERLS WD, RPMINL—F - 2 78R a1 E26N5. WRIZBITS 2 KD
ERERDOT = O R FEHRIZ10% THOAERETIE R L, BRAEEIRYIMELR L Lk c& %
V, REFEEZH A L DFMMCETALE ML —F - T 7BRBHL2DIE d 10 d) V723K 43
BT Dinvy & invy 723 TH LMD EBDITHE TR .

R45 HTERHR (1992 £~ 2001 £, n=236, d: FHEXH, OLS)

BRI AL BT BRI R
Ainv, Ainv, Ainv, Ainv, Ainvs
IR — e — " e
R B BE B A
FE R -0.003 -3.146* 0.000  0.485 0.000  0.063 0.000 0.167 0.001 1427
Ad 0885 -3211* -0.281 -1.245 0279 -1433 0248 1930 T -0.010 -0.086
g 0004  3.183* 0001 0.778 0.001 1.111 0.001 1.277 -0.001 -1.464
Au -0.006 -2.378* -0.003 -1.378 0.002 -1.035 -0.001 -0.937 -0.001  -0.596
A*w+b -0.048 0410 0051  0.787 0.090 1615 0.053 1455 0074 -2217*
Ainv (1) -0.042 -0.276
Ainv (1) -0.108  -0.508
inv 3 (1) -0.001 -0.076
inv (1) -0.009 -0415
Ainvs(1) 0401  2479*
7 -0.849 -0.253 0.279 -0.245 -0.016
adj. R’ 0.643 0.056 0.094 0.152 0.136
SE 0.002 0.002 0.001 0.001 0.001
DW 2.667 2.100 2.120 2.250 2224
Durbin's h 9.123* 2766 T 0.760 1.722 2.055
F 1359 ** 142 1.72 225 211 T

JE) Frhpo ™ = BXOTIZENRZEN01%, 1%, 5%BLPT 0% THETHLIEEEKLTWVES.
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K46 HERER (1992 F£M~ 2001 F£1, n=236, d: FHEKREXH, OLS)

BRI BRI BRI BRI BRI
) dinv, dinv, Ainvsy dinv, Ainvs
SNER —— — — . s
T A BE e B
TE R -0.003 -2350* 0.001  0.930 0.001 0.621 0.001  0.706 0.001 1542
Ad, 2003 -1.765 T 0482  0.583 0390 0512 0.042 -0.080 0.155  0.364
g 0.003 2560* 0.001 0.714 0.001 0971 0.001 1.012 -0.001  -1.490
Au -0.007 -2534* 0.004 -1812 F 0.002 -1.272 -0.002 -1.153 -0.001 -0.718
APw+b -0.042 -0.321 0054 0815 0.092  1.606 0054 1.389 -0074 -2.220*
Ainv (1) -0.064 -0.379
Ainv (1) 0177  0.844
inv;(1) -0.010 -0.507
inv (1) 0018 -0.748
Ainvs (1) 0.398 2458
7 -1.882 0410 0.386 -0.041 0.257
adj. R’ 0.565 0.018 0.040 0.047 0.140
SE 0.002 0.002 0.001 0.001 0.001
DW 2.665 1.975 2.148 2.344 2.199
Durbin's h 10.98 = 1.035 0.962 2564 1.694
F 10.10 = 1.13 1.29 1.34 214 T

(GF) #ho= *BIETRENZEN01%, 5%BLPT 0% THETHHZEZELTVAD,

OLSIZ X 27 u i O R A MmO e RIZE£ 45 BL ORI IIREIN TS, #£45
TRBEFHAZ T O RMEEOREZ VX ) PSHALETH L d LOBICPL—F -
T 7 HREREIND. R LARZOIERBREOI/IEL L Cinvy & innyZ V7286 0k
Thb. MEOMWEFMBETIEMW ML —F - F 7BBEZRT 13- 089 LXMW LY 20
M IZNE L o TOBN L0 LITABICIIRES2VA0RM ML —F - F 7B
drolzbEzZobh, Fiz, F—Y o higilmid 1% CiRAREICRYIMEZ LB c& 5.
SRS L THRBOHEHETIZOE - 025 THEARIEY f,570 LIFAFICIIRE SR
DEMB ML —=F - F 7RI B2 -7 E2 005, F—E V0 h#aHEIE 10%KHET D
FETIC R L EIZHITCE R, F46 2BV TIZRMHEOREL LCinv, & invsT H
WA IEIN N L= F - X 7RDTER SN DD, AEROEHIHELETTH L. wiE0m
L —F -+ 7/8E- 200 THY, HRMEFE ULV b RERsIIT1 7 -
TR SPROND., 2L, B0 LIFAEICERE LS RVZY, RIMNL—-F - %7
BRICOWTIE Do E 2 5N5. ¥ — ¥ O hfkiEd 0.1% CEmAEEICRIIMBE R L &
HWTX .
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F47 HEHER (2002 F1~2016 £, n=59, d: BAEZH, OLS)

TP P BRI R TP P
Ainv, Ainv, Ainv, Ainv Alinv
LR o~ o~ o~ o~ o~
e owm B B w BE o w EE
SEROH 0001 2110° 0001 1230 0000 0665 0000 0935 0000 0302
A7, 0180 -0.894 0168 1035 0303 2217* 0123 1071 0063 -0631
g 0003 -2165* 0001 -1469 0000 0430 0000 -0613 0000 -0446
A% 0000 0208 0001 -0.666 0000  -0.104 0001 0856 0001 -2271°
Awtb 0764 6650 0208 -3209% 0123 -1705F  -0168 2493*  -0017 0327
dinv,(1) 0001 0019
Ainv 5 (1) 0304 3755
dinv 5(1) 0558 5745
Hinv ,(1) 0154 1207
A%inv s (1) 0427 3510
g 0.180 0277 0.686 0.146 0044
adj. R’ 0.762 0615 0548 0455 0.166
SE 0.002 0.002 0,001 0,001 0.001
DW 1634 2294 2298 2202 2173
Durbin's h 2273 2443 2876 2683 1988
F 382+ 1954 15.06 *** 1067 331

() &ho =,

FBITIREREN0L%, 1%, 5%BLUTI0B THETHLILERL TV,

#48 HEHER (2002 F 1~ 2016 £, n=59, d: BAEZH, OLS)

BRI %L e WA 2SR B2 %L e
Ainv, Ainv, Ainv,y Ainv Alinvs
AR — — - — —
e owm BE o w BE o w BE o w  EE
E O 0001 1737 T 0.000 0892 0.000 0437 0.000  0.353 0.000  0.364
Ad , -1.156  -1.116 0940 -1.105 0465 -0.631 -1.252  -2.193* 0128  0.250
g 0.002 -1.738 -0.001  -1.090 0.000 -0.179 0.000  0.068 0.000 -0.507
A*u 0.000  0.158 0.000 -0.512 0.000 0151 -0.001  -0.805 -0.001 -2.326*
Aw+b 0727  -6083™  -0281 -2.960* 0115 -1461 -0.130  -1.901 T 0021 -0.385
Ainv (1) 0012 -0.165
Ainv (1) 0349  3278*
Ainv 3 (1) 0510  5.060
Ainv 4 (1) 0124  1.010
A’invs(1) 0435 -3583*
% -1.142 -1.443 -0.949 -1.252 0.128
adj. R* 0.764 0.616 0.510 0.489 0.161
SE 0.002 0.002 0.001 0.001 0.001
DW 1.642 2270 2294 2.164 2187
Durbin's h 2.259 2213 3206 T 2.166 2317
F 38.60 *** 19.62 ** 13.06 *** 1211 323

() &ho=,

PBITIREREN0L%, 1%, 5%BLUTI0BTHETHLILERL TV,



s B RORSE [E R Al

OLSIZ & 27 uliED R A M O EFERITE AT BLUPRAZITIRIN TS, K47
CBWTIIEHMERE invi, invs & L72BEZEHM ML= F - A 7H/RPAONZ L D
WCAHETIE R, K48 TIIRBIRE IO L LT invs Z W 2356 2 BrwCEiiim ~ L —
K- 7BBRBRENDD, AEROG invy WA THE. TOMHE-ETIE LB
0 LIFARBICIEELRLLZWORNM N L —F - A 78R ehro728FE2 N5, 2720, H
HEEASIE 3 A0 e f 1% 0489 LB, ¥ —E O hiffiataid 10% T HETIE R .

5. fE5

AL TIERE O MW 7 — % & v, Gold (1997) OF:2 X 1 Bifig s Hiic & 2 REIR&E D
EHMBXOREMNZ 59 F - 7o bR EZ G, 200149 AORFKEZ 5T a RO R R b
W, 2L CTullBEoR A MRG0 CEIESHT 2T - 72, COME, $118, Wikl
EFa PRI ORZ NS B W TH# R X 2 RIERIREROEHN T 7951 7 - T
IRV D 5722 EPWL BTSNz, 722 LED RN R 971 7 - 77 bR R
Motz 212, ZNS ML—F - 3 73ISR GDP L CTRAYA X 0 b Bifl
XELHOZNTREZTHKREL, ZLTOTFhoOEAHOREZ MW ASATHH®RN LY
LT UURIORA MR O BB ED s 574 v 7 - 7o MIRIIKE D722 LB 50
SNz, Z2LT, B3I, TullBEoRA MBI 7 o Do R 2 b g sdl] & 35
%oT, REBKEON GDP 2 B A RIS A TRENN 22 9y F1 v F - 7w
PRI R o TV B DY, REZRMREE O GDP 2 WS e LTHW A, Hifkx
B OX GDP L E OBICEBIN Y S 74 v 7 - 7o MIRPEAET LI LWL hIcEh
7. INHOZEIERA MEEIICBWTHRENZB W TR REEEE 7 7 F - T
ML, ZNKERBEFEOEEERLHESF OB T IO PRABVIEEZRBLTVDE E W
2E9.

B, AHCTREATLERDMRI T — 5 Th b I E2EB L TCHMBREZTT- 72 LT
Gold (1997) 12X % FiE%# 7225 Appendices 1213 2 DD P EIHIGIEE L 5 >0 REHKEXR
B9 % f8EE & FVv € Smith (1980) O FiETITo 72 OLS I X 2 HEEM BV REIN TN 5. £
NS EREEHREELT LI - TE2LOTR LAV LICREESLETH L. L 2I1TR
A1ERA2TRTNON#HAHEBELHVE) &b 3HMIXTTENY S Iy 71 v 7 -
T MRS, ELCHEIE T ubBEoRZ MERIICBW RN Sy T4 v - 7 b
RDVHERSND. NS DO ROLBIIFHEICWIERLZ L LT 5.

Fa T HRR7DS, RGLTHWELXHIC L2 REZEED 7 74 7 - 7o MR
KT 20N FEREFRICI IV IV TH L. FHIMAIRY TIPS D55 T 2000 4
LIREIC Smith (1977, 1980) @€ 7V & W 7-HF9E1d Scott (2001) 721 CTH V), HEKMHE Tk
Mintz and Huang (1990, 1991), Cohen et al. (1996), Heo (1997) & X 9 7z 7 JFFEAARRIC
X2MEDOREM ML —F - F 7R E 2N %@ U 72Pifh S B ORI RO HE Y 7 Bk
(indirect link) (ZB$ B EIAGH AL L AOND. TOEFVE SIS HEOREE Lz
W,

&p

fa3
AT HE B E R 7 e Y = 7 PRI PR A2 CEBLE L. 22
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AL

Appendices
KA HERBR (: RERERE, o BExH, OLS)
— 1980 4 T ~ 1991 4EIV (2 = 48) 1992 45 T ~ 2001 4E T (2 = 38) 2001 4ET~ 2016 4E MM (22 = 61)
HeEAREL T 2RI tE e AR EL t fili
S HUH 0.071 4212 0.175 5.382 0.040 2019*
d, -0.437 -3.633 -0.910 -3617 = -0.821 -3.319*
g 0.003 2821 0.003 3477 0.003 3725
u 0.003 2414* -0.001 -0.362 0.004 3511
w+b -0.243 -2.749* -0.201 -4.294 -0.186 -3215*
invy (1) 0.591 4.941 " 0.217 1.482 0.830 9973
0 -1.069 -1.162 4818
adj. R’ 0.908 0989 0.974
SE 0.003 0.002 0.003
DW 1.930 1528 1.903
Durbin's h 0.007 1.790 0.173
F 93.28 650.92 *** 450.35 "

GF) o™, "B EZERZEN01%, 1%BLPS%THETHLILERL TN,

FA2 HERR (: RERIE, o BiEREXH, OLS)

1980 4 T ~ 1991 4E IV (1 = 48)

1992 4E T~ 2001 4£ 11 (2 = 38)

2001 451~ 2016 4E 1 (2 = 61)

Ei Y ! F[VEES ! FVEHES t E
S BUH 0.055 3816 0.161 5.090 *** 0.024 1.342
dy -0.887 -3.426 -3.196 -3.560 " -1.514 -2.868 ™
g 0.003 2671 0.002 2.965 " 0.004 4768 ***
u 0.003 2.180" -0.002 0941 0.002 2706
wtb -0.258 2773 -0.227 -4.601 ™ 0.124 2645
invy (1) 0.578 4676 0.231 1578 0.850 10.064 ***
0 -2.100 -4.154 -10.099
adj. R 0.905 0.989 0973
SE 0.003 0.002 0.003
DW 1910 1.781 1.901
Durbin's h 0.011 0.343 0.203
F 90.58 *** 644.89 430.84

GF) Ko™, "B ZZRZN01%, 1%BLPS%THETHLILERL TN,



ik EE B RO A

FA3 HERR ( REREERE, d: FhfixH, OLS)

PRERER AL

1980 4F T ~ 1991 4E IV (1 = 48)

1992 4E T~ 2001 4E 11 (2 = 38)

2001 41~ 2016 4E 1 (2 = 61)

HEE L t fH bV EES t E FVEHES t E
SE BUH 0.058 3645 0.106 4.664 " 0.044 2907
d, -0.136 -1.852 T -0.661 -3.081* -0.603 -3.865 "
g 0.000 0.116 0.000 -0.067 0.001 1.564
u 0.003 3.857 ™ 0.001 0512 0.002 2.710™
wth 0.212 -3.761 ™ 0118 -3.278™ -0.144 -4.005 "
invi (1) 0.529 4406 " 0.524 4971 0.804 11.139**
0 -0.289 -1.387 -3.080
adj. R 0914 0.994 0.982
SE 0.002 0.001 0.002
DW 2.352 2.014 1471
Durbin's h 3061 T 0.087 4.555"
F 101.00 *** 1297.74 ™ 642.85 "

() &Ko, =

®A4 HERR (: REREERE, d: BERExTH, OLS)

PBIOTIREREN0L%, 1%, 5%BLUTI0BTHETHLILERL TV,

1980 4E T ~ 1991 4E IV (1 = 48)

1992 4E T~ 2001 4E 11 (2 = 38)

2001 421~ 2016 4E 1 (2 = 61)

HEE L U b VEES t E FVEHES t E
SE BUH 0.054 3673 0.064 3214 0.047 3.300*
dy -0.292 -1.893 T -0.637 -0.381 -1.557 -4.856 "
g 0.000 -0.166 0.000 -0.120 0.001 1687 T
u 0.003 3.864 ™ -0.002 -1.393 0.001 2.004*
wtb 0.219 -3.787 ™ -0.070 -1.829 T 0134 -4.582 "
invi (1) 0.520 4.286 " 0.697 7.005 " 0.750 10.620 ***
0 -0.608 -2.099 -6.230
adj. R 0914 0.993 0.984
SE 0.002 0.001 0.002
DW 2.376 2.103 1.317
Durbin's h 3430 T 0433 8,593 ™
F 101.37*** 1023.74 72361

() #ho ™, =

*BIUTIEZENRLEN01%,

1%, 5%BIU10% THETHLILERL TS,



A E AR R s

RAS HERR (: REFEEHREERE, o BEXH, OLS)

1980 42 T ~ 1991 £V (2 =48) 199241~ 2001 4E 10 (2 =38) 2001 4EI~ 2016 4E 10 (2 = 61)

HEE R U b VEES t E F Ve t E
SE BUH 0.031 3847 0.064 5210 -0.024 -2.894™
d, -0.179 -3.369 ** -0.383 -2.219™ 0.118 -0.860
g 0.000 -1.200 0.000 -1.100 0.001 2.161"
u 0.001 2792 0.000 0175 0.002 2.684™
wth -0.083 -3.592 -0.086 -3.275™ -0.099 -3.118™
invi (1) 0.730 8217 0.609 7.852™ 1.114 25419
0 -0.662 -0.982 1.038
adj. R 0811 0.994 0.953
SE 0.001 0.001 0.002
DW 1.595 1.725 1.539
Durbin's h 2.373 0.332 3882
F 41.31** 1280.54 ™ 24297

GF) o™, "B ZZRZEN01%, 1%BLPS%THETHLILERLTND.

FA6 HERR ( REPHETREERE, d: BHEiREXH, OLS)

1980 42 T ~ 1991 £V (2 =48) 199241~ 2001 4F 10 (2 =38) 2001 4EI~ 2016 4E 10 (2 = 61)

HEE L U b VEES t E FVEHES t E
SE BUH 0.024 3320 0.047 4590 *** -0.027 -3.324™
dy -0.369 -3.328** -0.280 -0.492 -0.281 -0.948
g 0.000 -1.186 0.000 -1.005 0.001 2406
u 0.001 2458* -0.002 -1.936 T 0.002 3134
wtb -0.086 -3.648 ™ -0.063 -2.336" -0.097 -3.393 ™
invi (1) 0.731 8.207 " 0.696 9.724 ™ 1.122 24.948**
0 -1.370 0921 2.297
adj. R 0.810 0.993 0.953
SE 0.001 0.001 0.002
DW 1.638 1.908 1.507
Durbin's h 1.884 0.012 44727
F 41.06 *** 1117.36 243.69

GE) Fpo = = *BIOTIEZENREN01%, 1%, 5%BLPI0% THETHLILERL TV,
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=fEIRE, o Bh@Xd, OLS)

PRERER AL

1980 4E T ~ 1991 4E IV (1 = 48)

1992 4E T~ 2001 4E 11 (2 = 38)

2001 4£ 1~ 2016 4E 1 (2 = 61)

HEE R U b VEES t E F Ve t E
SE BUH 0.020 4913 0.046 6.771* -0.007 -1.918 T
d, -0.036 -1.633 -0.306 -3.124™ 0.133 -1.449
g 0.000 -1.372 0.000 -1.516 0.001 2974
u 0.000 3.198™ 0.000 -0.688 0.001 3.288*
wth -0.053 -4.697 ™ -0.074 -4.974 ™ -0.059 -3.147™
invi (1) 0.395 3.285™ 0.378 4126 1.049 32521
0 -0.059 0492 2.712
adj. R 0.849 0.994 0.966
SE 0.001 1.931 0.001
DW 2.046 0.026 2435
Durbin's h 0.078 0.026 3271
F 54.03*** 1149.05 337.15™

() FHFO ™ * 5L EERZR01%,

RA8 HEHER (:

1%BLPT 0% THETHLZLERL TV,

RREERE, d: Bi#RExH, OLS)

1980 4E T ~ 1991 4E IV (1 = 48)

1992 4E T~ 2001 4E 11 (2 = 38)

2001 421~ 2016 4E 1 (2 = 61)

HEE L U b VEES t E FVEHES t E
SE BUH 0.019 4.846 " 0.035 5631 -0.010 -3.184™
dy -0.073 -1.609 -0.440 -1.265 -0.324 -1.730 T
g 0.000 -1.363 0.000 -1.347 0.001 3257
u 0.000 3.073™ -0.002 -2.240" 0.001 4017
wtb -0.054 -4.687 -0.062 -3.785™ -0.055 -3.524 ™
invi (1) 0.396 3.289™ 0.493 5408 " 1.058 33791
0 0122 -0.868 5.544
adj. R 0.849 0.992 0.966
SE 0.001 0.001 0.001
DW 2.058 2.106 2.374
Durbin's h 0.113 0578 2.382
F 5392 923.28 34259

() #ho ™, =

PBITIREREN0L%, 1%, 5%BLUI0BTHETHLILERL TV,
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FA9 HERR (: REETHRE, o F#XE OLS)
1980 45 1 ~ 1991 4NV (n =48) 19924 1~ 200141 (n =38) 2001 4E I~ 2016 4E 1 ( = 61)

HEE R U b VEES t E F Ve t E
SE BUH -0.012 2071 0.013 2502 0.006 3.062*
d, 0.200 3203 -0.159 -1.572 -0.370 4412
g 0.002 5.110* 0.001 1915 T 0.000 1.075
u 0.000 0.855 0.001 1.473 0.001 3.192*
wth 0.005 0.163 -0.002 -0.204 -0.004 0167
invi (1) 0.857 11.869 *** 0.755 8.158 ™ 1.058 47.397™
0 1.400 -0.648 6.401
adj. R 0.940 0.800 0.994
SE 0.002 0.001 0.001
DW 1.974 1473 1.358
Durbin's h 0.004 3381 6.019"
F 14777 30.51 " 1887.82**

GE) Fpo = = *BIOTIEZENRZEN01%, 1%, 5%BLPL0% THETHLILERL TN,

RAI0 HEHR (: REMEERE, o BHEHREZH, OLS)
1980 4 1~ 1991 4V (n =48) 19924 1~ 2001 41 (n =38) 2001 4E I~ 2016 4E 1 (2 = 61)

HEE L U b VEES t E FVEHES t E
SE BUH -0.005 -1.127 0.013 2415° 0.002 1.547
dy 0.429 3284 -0.371 -0.983 -0.990 -5.806 "
g 0.002 5139 0.001 1722 1 0.000 1.139
u 0.001 1.267 0.001 0.890 0.001 3488 ™
wtb 0.012 0.384 -0.005 0473 -0.007 -0.400
invi (1) 0.865 11.955 0.726 7507 " 1.028 47577
0 3.167 -1.351 35.695
adj. R 0.940 0.790 0.995
SE 0.002 0.001 0.001
DW 1.992 1.383 1.534
Durbin's h 0.000 5.333" 3034 T
F 149.33*** 2889 2251.14 "

GE) Fpo = = *BIOTIEZENREN01%, 1%, 5%BLPI0% THETHLILERL TV,

SEXH

LM (1994) oK RS 32 O R BORERIIITZE] AR IR R =Bt i e s L <L

ZHEE (1994) [REIERSSCH & AR ICE S 2 £ %8 ] DREIEP S o E B IaTse] 5
Rl R 27 R A2 BERE B P e R MG L SO 88 3 .
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< Research Note >
Personal Experiences and Collective Memories: an Essay on Robert Lepage's <887>
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£5

HFE 7T AEBEOELR, FEOTNX—L - W= T 2O [887] #EELE LT,
8N #EER & S A TR O BRSO W CRRERIICHGET L7z. B, 1 57 0% b 2809 2 R
EHRELT, EAREITI Ry ZOERI Y2V - 50 Y FOF [Speak White| #HEFEL & 9
ELBDS, FKICHSOMERRZIRYES, TALEHEE] L) MERBSHELET S 2
L, ERZHPLE LZRENOREZRIE TS VW) 22 EFETLICE-T, 7y
s &L, 22 TEELZMAOKENERE MO HETH L, TOEAHFEZEL
THFEROBUAREER & WA DBIES MO BIR % fi U7z,

F—T7— K Hh RS, 200 FH, o= - WS—=Va, ARy Y
1. "Speak White"

BREREE S & 9 & axR—) - W= T 2 R WERICEIN S, B4 ICHEL %5300,
ZIRDPIEFE o 72BE ) TV B WL B TRTUNS=V 2 RANCL - AERTH S, i
ST AHENCRVDIZERTH S, Ll EI DB LVve WIS HWEE & v ) K
ZEL o=V 2 BBFICEETH LN T b [FHIZESBVTLZEVwE L], 2hid
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* OCHI Toshio [([FEESCALZ#FL)

VAR MEH O T O LifIC T nwT w5, 727 LRER Y, B LORBIIOWTIEEL ORI
BESVTHELLTWVEHS b HEDOTERO LHEIZREANDY S 5. BRBAMER, 7T > A5, Pk,
AFYTHEICLDZIN—Va v PHESISN TV EDIETHILN, KALHICERLZEBYSHoH
A T IEEMAS L3 S iz,

WH o= - V8=V 2 [887] (HAMIM)

MW 201647 H3 H

- W - SEAT - I o N—)L - =T e

Ff L AW IR AR ET SCEIREH N, NS T

Bi% o F YRR, Ny 7 HEFAE H BT

#AE : Ex Machina
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WHEBBHWTED . BAbREICSEZRE RV, TLTR, ZRZOLODPHE - 72hED
POV LICHT AN RE, S25ET RV, A2BIE /A=Y 212122 RnIFL
MIoNTH, RBLAF MBI, T BT 2 Lk, BERICHHS 2T
Hbo

29 LTHREIN R BGAME N 2 TS N 2050, BIRIEERHICE Y. SE1E3ErH. BLeN)
DFTRCTIEF/BEROMECERLZLED 74 A7 LA FICRENTWES, EIHARo726TALE
LY Z RO AGEFRILTE L Dh. T TYUH ROZLIZFAIL. ThidBLND
Tl %V TRTHID » THEIN, FRES N, ATENZL0N, BELOFEFDOI A I V71
HHETLED O E o> TFREINTWES, Lo AIEMAEO SV RETE T L o m IV
N—=T 2, ZlEIH I TENETXTHEL TV,

ZLTIOBL2RNY)D L) ZRADEEGIMIUCK O VL &, ) ERBHET > Tw20
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by BBLIHELIFEE LT A,

ZTET T [ CHET25HESAY AL, [HWEHNZE) LIk T2 b, Bl
FraeBlZi el ELizihi] L) EMIBEOLCHEZRL759, £ L TR
[TOLHIIVAALTFETEEITCOE L LRL - F) WAIEEOE TN &L
ER ATV,

ZITHEDPHEBRIIHBIN L T 20PERGEROHRKETH L, HS 3 A—MUIIEDOKR
EU v AN—DEITHHRIL, RKEELVIPEETRZTODOL V) 2, HRELZVWH O
D, E)DFNIEEEBOERBR O X ) 72 BIE RO, FLT. AP 1B7T4EET R
DNVIN—T 231960 FERICBIT L7 Ry 7 - V57 1 ODEGEETH Y. ZOEH & Fibrs~
L—ili) 887 FHMZ o722 LR WA LEORADPSE . L)L I PVOERDBHT S,

I 7RO Z LR B [RIEDDEHZLDHPRET ] ZDONI=T 2 KN\ —
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White par Micheéle Lalonde, https://www.youtube.com/watch?v=0hsifsVi2po (I#&FEH : 201741 A
6 H)o F 72 Albert Herring 12 & A 3ERDLLT D URL IZBWTAB XN TW5, Speak White by Albert
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English language education in Japan, Indonesia and the
Philippines: A Survey of Trends, Issues and Challenges

Julius C. Martinez *

Abstract

English has dominated the fields of arts, law, commerce, science, technology and
education. Japan, Indonesia and the Philippines, co-members in the Association of Southeast
Asian Nations Plus Three, are not an exception to this global trend. These nations have made
English entrenched in their education systems. What trends, issues and challenges make their
English language education complex and complicated? What resolutions have been worked
out to address them? More importantly, how can these three nations address these challenges
in a more concerted effort? This study aims to shed light on these questions through a survey

of classroom teachers representative of each country.
Key words: English language education, trends, issues

1. Introduction

In great strides, the English language has spread throughout the world, dominating a
number of fields such as arts, commerce, science, technology and education. Three Asian
countries are not an exception to this global trend - Japan, Indonesia and the Philippines.
These three have included English in the school curriculum with the larger view that “it can
contribute to students’ personal, linguistic, social, and cultural development” (Le, 2004, p. 167).
In a post-colonial country like the Philippines, English was adopted as an official language and
is still effectively functioning as a language of wider communication. Nations that were once
hostile to foreign influence, such as Japan and Indonesia, are now giving English language

education much greater priority in their foreign language policy (Tsui, 2004).

While their contexts vary widely in English language education, Philippines, Indonesia and
Japan are not strangers to one another. The three countries are members of the Association
of Southeast Asian Nations Plus Three (ASEAN + 3), a regional organization that promotes
intergovernmental cooperation and facilitates economic integration among its members.
Being co-members, they have worked together in a number of political, economic and socio-
cultural projects and policies to attain shared goals and interests. It becomes interesting to see
whether they view language education a shared priority or even commit in helping each other

address aspects of English language education.

* Julius C. Martinez  ([EIBESCAL#%}H)
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In this article, I take a survey approach by discussing, albeit briefly, the language
education situations in Japan, Indonesia and the Philippines based on three considerations:
trends, challenges and issues. Three teachers from each country, all with more than ten years
of classroom experience, responded to an open-ended questionnaire that demands identification
of each facet. In other words, the survey participants provided detailed information about
trends, challenges and issues in English language education by drawing on their professional
knowledge, existing realities and personal experiences. Some of the information they shared,
as a matter of disclaimer, might not be applicable to all the areas within the country due to

regional or school variations.

To make seamless the discussion, I begin with trends, broadly defined as current
movements in English language teaching. A discussion of zssues, or those debatable concerns
that underlie trends, will follow. Subsequent to this is an examination of challenges surrounding

these issues and the attendant resolutions aimed at addressing these challenges.

TABLE 1
Key trends, issues and challenges in Japan, Indonesia and Philippines

Country Trend Issue Challenge Resolution
Japan assistant language native-speaker versus co-teaching employment of foreign
teacher (ALT) system non-native speaker non-native English
speaking teachers
Indonesia Ujian Nasional washback access demoting the status
(national examination of Ujian Nasional in
scheme) university admissions
Philippines  mother tongue-based multiculturalism assimilation of in-service trainings
multilingual education language teachers
(MTB-MLE)

The nine survey respondents reported a wide range of trends, challenges and issues in
language education that their respective countries grapple with. For purposes of brevity,
though, I would limit my discussion on their most common responses, as reflected in Table 1

above.

This article ends on a pragmatic, if not optimistic, note. Given a long-standing history
of exchange, I would like to propose two ways to address challenges in English language

education that call for supranational attempts.

2. Discussion
2.1 Japan

Japan's initial contact with the English language began as early as 1600. Over time, much
has changed in the ways English is taught and learned. A popular trend in Japan that has
been going on for close to a decade is the Assistant Language Teacher (ALT) system. ALTs
are foreign teachers, native speakers often, who are employed to teach side by side with

Japanese teachers of English in public elementary and secondary classrooms. The Japan and
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Exchange Teacher (JET) program of the Ministry of Education, Culture, Sports, Science and
Technology (MEXT) regulates this team teaching mechanism. Every year, the JET program
dispatches hundreds of ALTs to public schools. The majority of the ALTs work for one year,
in principle, and they have to return to their country of origin. A few are renewed every year,
but the renewal lasts for up to three years only. However, as the coffers of local governments
have begun to ebb away in recent years, many schools switched from JET program ALTSs to

those private companies outsource (Takahana, 2008).

According to the respondents, a key issue girdling the ALT system is the native - non-
native speaker dichotomy, a debate that is prevalent in countries where English is used as a
foreign language. Employment of ALTSs is biased in favor of native speakers because of the
belief that they are good models of English. In the employment process, the typical ALT is
considered as the “white, Anglo, male” and so those who do not fall within this stereotype are

perceived as non-native speakers (Amin, 1999).

The team teaching operation of the ALT system perpetuates this dichotomy. MEXT
seems to perceive Japanese teachers of English as non-native professionals who are neither
fluent in English nor competent to teach in English; for this reason, they need to be guided
by native speaking ALTs (Browne, 2008). Furthermore, ALTs have less satisfactory eligibility
criteria when considered for employment. The JET scheme requires ALT applicants to have a

bachelor’'s degree in any area of study. Teaching experiences are considered optional.

A problem arising from the native - non-native speaker issue in the ALT system pertains
to co-teaching. In various schools, the presence of ALTs has affected their local counterparts
(Sutherland, 2012). A usual sentiment among the Japanese respondents in this study is that
they serve as assistants to ALTs and not co-teachers. They were asked by ALTs to perform
merely administrative tasks like photocopying materials, typing worksheets, scoring exams,
and the like. There was a lack of sincere collaboration in planning and implementing a
lesson. Thus, a common scenario in the classroom is that an ALT carries out a lesson while
the Japanese teacher stands or sits by and watches. There are many reasons (e.g., cultural
differences, poor ineligibility of ALTs) why co-teaching problems exist (Sutherland, 2012) but
the driving force has been the superiority-inferiority conditions that are legitimated by the

native speaker ideology.

Recently, MEXT has made some changes in the ALT scheme. Perhaps to sew the
ideological gap between native and non-native speakers, English teachers from non-native
English speaking countries have been accepted and dispatched to various private and public
schools in recent years. The eligibility criteria remains unchanged but some liberty has been
given to coordinating agencies in participating countries to adapt the criteria and employment

process. The JET program in the Philippines, as a case in point, establishes eligibility criteria
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higher than the standard requirements of the JET program such as obtaining a degree in
English education, possessing a teaching license and having considerable teaching experiences.
It remains to be seen, however, whether the acceptance of ALTs from “Outer Circle” (cf.
Kachru, 1985) countries like the Philippines, Singapore, Jamaica and so on would remedy

problems related to co-teaching.

2.2 Indonesia

Indonesia’s fixation with centralized examinations has been in the ground since the 80s
(Choi & Lee, 2008). From 1980 to 2001, these examinations were called EBTANAS (Fvaluast
Belajar Tahap Akhir Nasional) or the National Final Evaluation of Students Learning, and
then renamed to UAN (Ujian Akhir Nasional) or National Final Examination in 2002. The most
recent re-labeling is in 2005, when the Ministry of Education changed it to UN (Ujian Nasional)

or the National Examination.

The national examinations in English are administered to Grade 6, Grade 9 and Grade 12
students. In order to proceed to junior high school, sixth graders must be able to obtain 60%
or above, while ninth and twelfth graders need to satisfy the 65% threshold to move on to
senior high school and university, respectively. Passing the national examinations is a passport
to junior high school, senior high school and university education. Students who fail in UN are
required to do remedial classes in non-formal institutions, resulting in delays in graduation
and further monetary costs. National examinations in English for sixth and ninth graders
measure learners’ competencies in reading comprehension and grammar. Meanwhile, for
twelfth graders, competencies in listening, reading and writing are measured, all of them via a

multiple-choice test format.

One of the issues concerning the national examinations is its so-called “washback” . The
Indonesian respondents remarked that the effects of the national examinations on teaching
and learning practices are clearly observable. Instead of viewing the national examinations
as an assessment tool for learning, the realities show that it has become prescriptive of the
ways teaching and learning English are done (Setiono, 2004). For instance, English language
textbooks tend to be examination-oriented. The contents of the books provide materials that
teach the students how to solve or answer questions provided in the national examinations,

rather than facilitate students’ skills to communicate.

A daunting challenge ensuing from this issue is access. One of the Indonesian respondents
cited, as an example, the multiple-choice format used in the national examinations, which
is adopted for ease of scoring that is needed especially in a very diverse archipelago like
Indonesia. It has become a practice in many schools that the second semester of the school
year in Grade 12 heavily focuses on reviewing the content and format of the national exams.

For several months, rote memorization and rigid drills characterize the lessons, leading to a
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kind of learning for examination success. Schools that have the human and material resources
to provide memorization and drilling practices to students stand a higher chance in obtaining
good test performance scores. In addition, outside of the schools, there are many coaching or
cram schools set up for this purpose. Students who can afford to access these extracurricular
test preparations are found to have better scores in the national exams. On the other hand,
those students residing in poor regions in Indonesia, who do not have the means to take
more preparations in cram schools, lag behind in test performance. Considering that national
examinations are passports to access university education, problems of access will continue
to flourish. The examinations, in many ways, have become prejudiced against schools with

inadequate resources and students of lower socio-economic classes.

In an effort to alleviate the problem of unequal access to quality schools and exam tutorial
centers, Indonesia’'s Ministry of Education has changed university admission procedures
in 2014. Prior to this change, the sole determinant to enter universities is the national
examination score. In 2014, weights are assigned to different tools. Thirty percent is given to
school-based examination scores, 30% for national examination scores, and 40% for university
entrance examinations. Criticisms of this policy change argue that while the status of national
examinations has been downplayed, it does not remove the fact that Indonesians learn English
to pass examinations. At the rate things are going on, the recent change has even pressured

students to pass more than one examination.

2.3 Philippines

A major language education trend in the Philippines is the mother tongue-based
multilingual education (MTB-MLE), a movement that has been going on in grassroots level
for many decades across Southeast Asia. MTB-MLE was institutionalized on July 14, 2009
through Order No. 74 of the Department of Education (DepEd), superseding the country’s
bilingual education policy (English and Filipino as media of instruction). Order No. 74 is based
explicitly on assumptions about the primacy of the use of mother tongues in education based
on successful projects and empirical researches: the Lingua Franca Project of DepEd in
1999, the Lubuagan Experiment (Walter & Dekker, 2008) which showed that the educational
performance of Primary 1-3 pupils taught in the local language outperformed those taught
in English, and the DepEd study (Lim & Giron, 2010) which showed that pupils taught
mathematics in their mother tongues performed relatively well in international tests. All these
suggest that initial instruction in the learner’s first language improves learning outcomes and

reduces subsequent grade repetition and dropout.

On its implementation in school year 2012-2013, the DepEd established 12 major regional
languages to be regarded as the “mother tongue” for learning in the first four years of a
child's basic education. These languages are Tagalog, Kapampangan, Pangasinense, Iloko,

Bikol, Cebuano, Hiligaynon, Waray, Tausug, Maguindanaoan, Maranao, and Chabacano. Later
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on, seven languages were added: Ybanag for pupils in Tuguegarao City, Cagayan, and Isabela;
Ivatan for the Batanes Group; Sambal in Zambales; Aklanon in Aklan, Capiz; Kinaray-a in
Capiz, Aklan; Yakan in Autonomous Region Muslim Mindanao and Surigaonon covering
Surigao City and provinces. The selection of these languages as “mother tongues” is based on

their lingua franca status and the number of speakers that use it.

Lying at the core of MTB-MLE is the issue of multilingualism. With more than a hundred
languages, the Philippines has always been a multilingual paradise. But for many reasons that
are more political and economic than education, it took decades for stakeholders in language

education to legitimize a reform that caters to the multilingual needs of Filipinos.

Contemporary patterns of communication and domestic migration have made
multilingualism a way of allowing Filipinos to experience their rich multilingual backgrounds
and as a means to thrive in a multilingual world (cf. Jessner, 2008). Giving Filipinos the
proficiency in their mother tongues (L1), and the languages spoken by the larger communities
(L2, L3, L4, etc.) is beneficial in increasing cognitive skills, humanistic understanding, learning
achievement, economic benefits, linguistic abilities, social skills and political cooperation

between groups.

Of course, multilingualism is not without its challenges. The three Filipino respondents
noted that in the MTB-MLE context, a specific problem relates to the assimilation of language
teachers to multilingual teaching. Prior to its implementation in 2012, there was a growing
concern about the readiness of teachers to handle mother tongue instruction. The lack of
preparedness demonstrates the chasm between the monolingual training that language
teachers have undergone in their pre-service education and the multilingual teaching that
they need to grapple with. In the life and work of current language teachers, multilingualism
is an unfamiliar terrain to them because the multilingual and multicultural aspect in language
teaching was given too little attention in their pre-service training. Their conceptual and
theoretical understanding of multilingualism is limited because the models, pedagogical
instruments and tools for evaluation in language teaching that they were exposed to contained
visions of monolingual or bilingual learning and idealizations, such as considering the native

speaker of a language as the norm.

As an antidote, DepEd has been providing in-service trainings to early grade teachers
even before the MTB-MLE order was signed on 2009 (Nolasco, 2008). The trainings usually
consist of topics such as strategies, assessment and materials development that are sensitive to
the macro and micro settings of the communities. During the initial stages of implementation,
these trainings were held under the auspices of Summer Institute of Linguistics International,
St. Louis University and the 170+ Talaytayan MLE Inc. However, one of the respondents

pointed out that although the in-service training seems to be already established, the pre-
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service training appears to be slow and sporadic in keeping up with the demands of MTB-
MLE. The respondent remarked language teacher education programs in teacher education
institutions are bereft of long-term schemes that would incorporate the many aspects of

multilingualism in theory and practice.

3. Implications
In view of these trends, issues, challenges and resolutions, what can these countries learn
from each other? What insights can they gain from each other’s experiences? And how can

their language education systems move forward together?

The Philippine experience of MTB-MLE bodes well with Japan's lingering concerns about
native speaking and non-native speaking teachers. Though Japan is not a multilingual country,
it can draw inspiration from the ways in-service trainings are given utmost priority. In the
Philippines, in-service trainings for language teachers work on the principle of “localization”,
the re-configuration of processes that is dependent on local contexts, practices, cultures and
the understandings of the real (cf. Pennycook, 2007). They are taught ways to teach English

that is free from the entanglements of a native-speaker orientation.

As having the most economically advantaged government among the three, Japan seems
to be in a good position to invest on continuous and well-designed in-service trainings that
would equip Japanese teachers with proficiency and skills to teach English in more localized
ways. This kind of empowerment would emancipate the English language education system of
Japan from over-reliance to native speaking English teachers. Currently, there is a professional
development program in place called “lesson study’, a popular approach in recent years (Stigler
& Hiebert, 1999), in which teachers gather together to identify a problem, researches for
solutions, designs a lesson plan, implements it and draws insights from it. However, it has been
observed that this professional development scheme is common in mathematics and science

subjects only.

Indonesia can also learn from the experiences of Japan and the Philippines, two nations
whose concerns about language education have surpassed, to some extent, the national
examinations. In Japan, young learners of English are not given any kind of standardized
examinations until junior high school. In the Philippines, standardized examinations are
administered in elementary and secondary levels, but they are diagnostic in purpose, and
not as a privilege to access university education. Being the most diverse among the three,
Indonesia needs to realize that to achieve uniform standards through standardized English
language testing is tedious and costly, so it needs to reduce its fixation with national

examinations and focus instead on attending to developing teaching and learning processes.

The Philippines, meanwhile, can gain lessons from those persisting issues that have beset
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the language education systems of Japan and Indonesia. While native speaker preference
and examination-oriented schemes have receded from common practice, residues of native
speaker ideology are still happening in some parts of the archipelago. For example, on July
30, 2013, three high school students from a Christian school in Laoag, a city situated in the
northern Philippines, were given notice that they had been expelled from the private school
for violating the school's “English-only” policy. The students each received a letter from the

school that read in part:

“After you have been warned by Pastor Brian Shah not to speak Iloko you still
continued to defy his order. In view of this, you are advised to transfer to another
school effective today July 31, 2013..[signed] Prof Cristeta A. Pedro, Principal.” (Patria,
2013)

The expulsion of these students quickly became a hotly debated topic in the country.
If anything, this goes to show that while English language education in the Philippines has
been “norm-independent” (Kachru, 1985), there exist sporadic practices that keep alive the

monolingual native speaker image.

Finally, Japan and Indonesia can pick up from what the Philippines has been doing
for decades. To begin with, the Philippines’ approach to learning English is much different
from that of Japan and Indonesia, where English is seen as a subject in school. The relative
success of English language education in the Philippines is due to its approach to teaching and
learning English. Not only is English taught in schools but also the wider society is given a
significant resource necessary for language acquisition: exposure outside the classroom. The
role of exposure in learning a second language cannot be overemphasized. Exposure allows
learners to experience the language in real situations that, in return, provides some amount of

reinforcement.

Earlier herein, I noted that Japan, Philippines and Indonesia share a common ground as
members of the ASEAN + 3. Considering the heterogeneous variations in contexts, a feasible
path to take is to create a framework of reference for English language teacher education,
akin to what the European Union is currently mapping out (cf. Ziegler, 2013). The framework
has to consider principles on models, bilingualism or multilingualism and assessment that these

countries can utilize for development, monitoring, supervision and benchmarking purposes.

Since teachers are very crucial, another supranational initiative that may be worth
considering is to have a pre-service student teacher exchange. This undertaking can provide
opportunities for pre-service student teachers from universities in Japan, Indonesia and the
Philippines to undergo practicum in schools in these countries. A project like this would

enable pre-service student teachers of English to develop their teaching skills and pedagogy,
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to practice their communication skills in English and to gain a broader regional and world

milieu.

4. Conclusion

By far, what I have shown in this paper are specific trends, issues and challenges that
Japan, Indonesia and the Philippines considerably contend with. These are based on survey
responses of nine teachers working in schools situated in these countries. In the interest
of fairness, it has to be pointed out that specific actions have been made to address them.
However, the government measures that I have discussed above can only do as much, due to

a confluence of many complicated factors.

Nonetheless, there is always hope in concerted collaboration. Using the ASEAN + 3
as a platform, these three countries can move forward to create a better English language

education for its citizenry.
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APPENDIX
Questionnaire on Trends, Issues and Challenges in English language Education

Name (to be withheld):

Country of residence (please y check):  []Japan [ Philippines [ Indonesia
Years of teaching English: [] 1-5 years [] 6-10 years [ more than 10 years

Direction: Please answer the questions as honestly as possible. If the space is not enough,
kindly use another piece of paper.

1. What patterns of practice in English language teaching currently exist in your country?
Kindly explain your answer using facts or personal experiences.

2. What significant debates or discussions arise from these patterns of practices? Kindly
explain your answer using facts or personal experiences.

3. What difficulties, on conceptual or practical level, are brought about by these debates
or discussions? Kindly explain your answer using facts or personal experiences.

Thank you very much.






LT ¥

HHE R HOR 2 E BRI 25 2 5 2 BIET L X3, BUTIHEf
TEREDL L, FEBEERREMOKE L 2o TINT3THEW) Z
WY TY. Gmid, NSO AR, AR 2 A, BHe AR
DL EE/ — b I ARIPBIS N L7z, WEMIZIZILHEREE,
B, WEY, BAEMEZMICDOoTEY, BEOZHMD
S NZZERRFO Lnb DE o TWAEFRAET. BEMIS
MEZHEN LT LIZIE, HEAOEPHERREIOVEbH L0 E
FEWE D, BHRL LB TUPRIEELEVWEEZRT
B I, REEIE, HATED T HOSN T2 ERHZ i
KT HETON %000 LR R L72vwE v,

FRFETNI & 72 o THIEIER Z HB W2 72w 2 IESH OBz
#ZLIET.

FriBE RSO F S i ey L H—



i PR

UERMAT ERFEH CR[FE25]

WO e
P
o o

FIVR &

201744 H 28 H

TEmERE S

P EIEROCY BB

T 950-2292 FEBWIHX AT EEH3THIHFL 5
TEL.025-239-3111 FAX.025-239-3690

E-mail somu@nuis.acjp

URL http://www.nuis.ac.jp

A r A3

T950-0141  #rifhiLrg XA T 1 T H 321
TEL.025-381-2000 FAX.025-381-4800

ISSN 2189-5864




	国際情報大学紀要-表紙
	国際情報大学国際学部紀要第2号-本文

